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Preface 

As per the preamble of the constitution of India, ‘we, the people of India’ are to secure to all its 
citizens: social, economic and political Justice and ensure equality of status and of opportunity, 
besides guaranteeing liberty and fraternity. 

Reflecting the same sentiment, NCF 2005 aims to provide education ‘to promote values that 
foster peace, humaneness and tolerance in a multicultural society and to make children sensitive 
to the environment and its protection through curriculum’. It is committed to the values of 
democracy, equality, justice, freedom, concern for others well being, secularism, respect for 
human dignity and rights. With the aim to implement the above in letter and spirit, this manual 
has been prepared for Kendriya Vidyalayas. 

Human rights are rights inherent to all human beings, whatever our nationality, place of 
residence, sex, national or ethnic origin, colour, religion, language, or any other status. We are 
all equally entitled to our human rights without discrimination. These rights are all interrelated, 
interdependent and indivisible. In substance they relate to life, liberty, equality and dignity of 
the individual. They are the entitlement of any human being. 

Gender refers to the socially constructed roles and responsibilities of men and women. These 
roles are influenced by the perception and expectations arising from cultural, political, 
environmental, economic, social and religious factors.  

Gender equity is the process of being fair to men and women. To ensure fairness, measures must 
often be put in place to compensate for the historical and social disadvantages that prevent 
women and men from operating on a level playing field. Gender attitudes are learned and 
therefore, can be unlearned or changed. Gender sensitization is part of human right education. 

Human rights and Gender issues entail both rights and obligations. States assume obligations 
and duties under international law to respect, to protect and to fulfil human rights. At the 
individual level, while we are entitled our human rights, we should also respect the human 
rights of others.  

Of late, there has been a worldwide growing awareness and explosion of interest in human 
right education. The aim of human right education and gender sensitization is to build a 
universal culture of human rights through imparting knowledge and skills and the moulding of 
attitudes.  
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These efforts are to strengthen respect for human rights and fundamental freedom, facilitate 
development of human personality, sense of dignity, promote understanding, respect, gender 
equality and friendship to enable all persons to practice effectively in a free society and further 
activities for maintenance of peace. 

Therefore, education on human right and gender sensitization are necessary and essential for 
the promotion and achievement of stable and harmonious relations among the communities and 
for fostering mutual understanding, tolerance and peace. Through the learning of human rights 
and gender sensitization, fundamental change can be brought about to eradicate poverty, 
ignorance, prejudices and discrimination based on sex, cast, religion, disability and any other 
forms among the people at large. 

Education is aimed at bringing about attitudinal changes in human behaviour. Human right 
education is needed to everyone who plays a role in shaping the life of people.  Education must 
also provide young people to develop and practice the skills to respect the human rights through 
school and college life. 

Students are the dynamic and progressive component of the society. To properly train and 
guide, teachers have a crucial role in developing awareness among the students to translate 
human rights into social and political realities. 

  

 

“We need not just a new generation of leadership, 

but a new gender of leadership.” 

 

 

- BILL CLINTON 
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Gender Education - An outreach of Children Rights 

We Worry and Complain 

We complain about the weather,  
But there’s nothing we can do,  

We worry 'bout the world at war, 
But that’s beyond us too. 

We tend to get an ulcer, when 
We worry and complain,  

We give such effort to ‘our cause’,  
But all things stay the same. 

We want to change the world, but 
It seems outside our grasp,  

The future is beyond our reach,  
And what is past is past. 

There's many things we can’t control, 
And worry bodes not well, 

They may get better; may get worse, 
But only time will tell. 

Let’s concentrate our efforts on, 
The things within our reach, 

Like spending time with one small child, 
Instructing him and teach. 

To show him how to live his life, 
So that when he grows up, 

He too will find some child to help, 
To mentor and instruct. 

In this small way we’ll change the world, 
And those who dwell within, 

We may not win the war outside, 
But this war we can win 
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India became independent on 15 August 1947. Independence ushered in a new era for children. 
The historical process, and its social, economic and political priorities from mid-nineteenth to 
mid-twentieth century, paved the way for shaping a more coherent concept of childhood 
located within the family as the principal institutional influence and as the prime site for 
socialization.  

It determined the nature of the relationship between the child, the family and the State and thus 
created the essential foundations of childhood for all children. Correspondingly, the 
Constitution of India, which came into force in January 1950, contains provisions for survival, 
development and protection of children. These are included both in Part III and Part IV of the 
Constitution pertaining to ‘Fundamental Rights’ and ‘Directive Principles of State Policy’. 

For full development as human beings, exercise and enjoyment of Human Rights by all the 
people is necessary. Human Rights and fundamental freedoms help us to develop our intrinsic 
qualities, intelligence, talents and conscience to meet our material and spiritual needs. It is 
needless to state that without the recognition of the right to education, realization of the right to 
development of every human being and nation is not possible. 

 Education is an instrument of development and an important factor for social change. In this 
view, Human Rights education is / has to be an integral part of the right to education. Of late, it 
is recognized as a Human Right in itself. 

The knowledge of the rights and freedoms, of oneself as much as of the others, is considered as a 
fundamental tool to guarantee the respect of all human rights for each and every person. 
Human rights education produces far reaching results, by promoting respect for human dignity 
and equality and participation in democratic decision-making. 

Human Rights Education cannot merely be an intellectual exercise. It acts as a linkage between 
education in the classroom and developments in a society and aim at bringing about attitudinal 
change in human behaviour so that human rights for all become the spirit of the very living. 

Children and childhood across the world, have broadly been construed in terms of a ‘golden 
age’ that is synonymous with innocence, freedom, joy, and play. But, then, it is also true that 
children are vulnerable, especially when very young. As children are vulnerable, they need to be 
cared for and protected from ‘the harshness of the world outside’ and around (Holt, 1975: 22). 
This being so, the adult-child relation, parents in particular, is said to provide ‘care and 
protection’ – serving thereby the ‘best interests of the child’ and meeting their day-to-day ‘needs 
of survival and development’ 
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A childhood in which children are granted a moral status, in which their rights are taken 
seriously, will be a better childhood, not a worse one’ (Freeman, 1997: 5-7). 

Children are an important asset for any nation. In the human life span, the childhood period is 
considered most significant, since it is the foundation period for life. At this time many 
behaviour patterns, many attitudes and many patterns of emotional expression are being 
established. Erikson contented that “childhood is the scene of man’s beginning as man, the place 
where our particular virtues and vices slowly but clearly develop and make them felt”. 
According to Erikson how children are treated - with “basic trust” or “basic distrust” – leads to 
their viewing the world as safe, reliable and nurturing or as full of threat, unpredictability and 
treachery. Children expect care and support from family and the outside world, the absence of 
which is not conducive for their holistic growth and development. 

Geneva Declaration of the Rights of the Child  

“26 September, 1924, League of Nations” 

By the present Declaration of the Rights of the Child, commonly known as "Declaration of 
Geneva," men and women of all nations, recognizing that mankind owes to the Child the best 
that it has to give, declare and accept it as their duty that, beyond and above all considerations 
of race, nationality or creed:  

 The child must be given the means requisite for its normal development, both materially 
and spiritually;  

 The child that is hungry must be fed; the child that is sick must be nursed; the child that 
is backward must be helped; the delinquent child must be reclaimed; and the orphan 
and the waif must be sheltered and succoured;  

 The child must be the first to receive relief in times of distress;  

 The child must be put in a position to earn a livelihood, and must be protected against 
every form of exploitation;  

 The child must be brought up in the consciousness that its talents must be devoted to the 
service of fellow men. 
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India is home to 414 million children and 26 million more are born every year – more than in 
any other country. 19 per cent of the world’s children live in India. Within India, Tamil Nadu 
stands high in providing education to the children in comparison with other States. Education in 
the modernised world has become a business and children are forced to pursue courses of their 
disinclination. At the tender age of 3 years, the children are violated in the name of providing 
education but in reality these children are forcibly sent to school where a rigid education system 
intimidates them. The inherent rights of the children are being not protected and restored. 
Moreover, in traditional Indian society, the girls being born are deemed to satisfy the male 
counterparts. For centuries, they have been discriminated on various events, and many 
researches pointed out that violation against girl children starts at her mother’s womb. 

 Gravest drawback of the Indian tradition was the inferior status accorded to girl children. For 
girls, in comparison to boys, learning the mandatory skills of household work, cooking and 
childcare, etc. constituted the daily activities around which their lives revolved. In this, of 
course, the mother, grandmother, aunts, sisters and sisters-in-laws, her allies against the 
discriminations and inequities of the existent patriarchal order and values, groomed her. In fact, 
late childhood marked the beginning of an Indian girl’s deliberate training in how to be a ‘good 
woman’, and hence the conscious inculcation of culturally designated feminine roles. 

M.N. Srinivas, in his book, Marriage and Family in Mysore writes that: 
 

“It is the mother’s duty to train her daughter up to be an absolute docile daughter-in-law…’ 
(Srinivas, 1942: 195). Girls were also married at an early age, which invariably marked the end 
of their childhood. The low status accorded to the girl child was perhaps one of the reasons for 
the prevalence of female infanticide in traditional India which continues to exist even today. 

Over history there have been a number of international treaties and documents that outline the 
rights of a child. Prior to World War II the League of Nations had adopted the Geneva 
Declaration of the Rights of the Child in 1924. The United Nations (UN) took its first step 
towards declaring the importance of child rights by establishing the United Nations 
International Children's Emergency Fund in 1946 (The name was shortened to United Nations 
Children's Fund in 1953, but kept the popular acronym UNICEF).  
 

Two years later the UN General Assembly adopted the Universal Declaration of Human Rights, 
making it the first UN document to recognise children's need for protection.  

The first UN document specially focused on child rights was the Declaration on the Rights of the 
Child, but instead of being a legally binding document it was more like a moral guide of 

http://www.un.org/
http://www.unicef.org/
http://www.unicef.org/
http://www.un.org/ga/
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conduct for governments. It was not until 1989 that the global community adopted the United 
Nations Convention on the Rights of the Child, making it the first international legally binding 
document concerning child rights. The convention consists of 54 articles covering all four 
major categories of child rights: Right to life, Right to development, Right to protection, and 
Right to participation. It came into force on the 2nd September 1990.  

The initiative to create a body of rights for children came from the draft document submitted by 
the Government of Poland to the Commission on human rights in 1978. A decade was spent 
drafting the Convention by an alliance of a number of small NGOs including Radda Barnen of 
Sweden, the International Child Catholic Bureau, and Defence for Children International, and 
United Nations human rights experts.  

The Convention on the Rights of the Child is the first legally binding international instrument to 
incorporate the full range of human rights—civil, cultural, economic, political and social rights. 
In 1989, world leaders decided that children needed a special convention just for them because 
people under 18 years old often need special care and protection that adults do not. The leaders 
also wanted to make sure that the world recognized that children have human rights too.  

Built on varied legal systems and cultural traditions, the Convention is a universally agreed set 
of non-negotiable standards and obligations. These basic standards—also called human rights—
set minimum entitlements and freedoms that should be respected by governments.  

They are founded on respect for the dignity and worth of each individual, regardless of race, 
colour, gender, language, religion, opinions, origins, wealth, birth status or ability and therefore 
apply to every human being everywhere. With these rights comes the obligation on both 
governments and individuals not to infringe on the parallel rights of others. These standards are 
both interdependent and indivisible; we cannot ensure some rights without—or at the expense 
of—other rights. 
 

The Convention sets out these rights in 54 articles and two Optional Protocols. It spells out the 
basic human rights that children everywhere have: the right to survival; to develop to the fullest; 
to protection from harmful influences, abuse and exploitation; and to participate fully in family, 
cultural and social life. The four core principles of the Convention are non-discrimination; 
devotion to the best interests of the child; the right to life, survival and development; and respect 
for the views of the child. Every right spelled out in the Convention is inherent to the human 
dignity and harmonious development of every child. The Convention protects children's rights 
by setting standards in health care; education; and legal, civil and social services. 
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An Overview of the Convention. 

Preamble: Recognises many of the principles outlines in the Declaration on the Rights of the 
Child such as family as the best environment for a child to grow, the importance of child 
protection, best interest of the child, recognising child participation, etc. 

Article 1: According to the convention a child is any person how has not reached the age of 
eighteen unless a different age of maturity is specified in any country's law.  

Article2: It is the dude of the state (each country) to uphold the articles in the convention and 
apply it to all children regardless of the child's or the family's race, colour, sex, language, 
religion, political or other opinion, national, ethnic or social origin, property, disability, birth or 
other status. The state should protect the child against all forms of discrimination.  

Article 3: the state will always act in the best interest of the child while taking into consideration 
the rights and duties of the guardians. The state shall ensure all institutions government or not 
adhere to this dictum.  

Article 4: The state must make laws, implement policies and programmes and undertake other 
measures to unsure the rights set out in the convention are fulfilled.  

Article 5: The state will keep in mind the rights of the guardians of the child or any other family 
member or community as in accordance with local customs. 

Article 6: States recognise that every child has the inherent right to life, and must work to ensure 
the survival and development of the child.  

 

Article 7: Every child has the right to a name, birth registration and nationality. As far as 
possible every child has the right to know and be cared for by his/her parents. The state should 
make laws and provisions especially for stateless children.  

Article 8: A child has the right to preserve his/her identity including nationality, name and 
family relations without unlawful interference.  

Article 9: Every child has the right not to be separated from their parents against his/her will 
unless it is in his/her best interest. Any legal proceeding of separation shall be attended by all 
involved parties including the parents. The right has the right to maintain contact with his/her 
parent as long as it's not against his/her best interest. If the state is the cause of separation than 
the parents, child or any other family member has the right to know the whereabouts of the 
absent member.  
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Article 10: Every child and family has the right to enter or leave a state at any time they wish as 
long as it is in accordance with the laws of each state. If a child is in the different state as the 
parents the child has the right to maintain contact with his/her parent as long as it's not against 
his/her best interest.  

Article 11: The state shall combat child trafficking.  

Article 12: The state shall ensure the child's right to form and express views with regard to 
things that affect him/her in accordance with the maturity and age of the child. A child shall 
hence we allowed to be heard in any judicial proceeding concerning the child directly or 
indirectly through a representative.  

Article 13: Children have a right to free expression and this includes right to information and 
ideas of all kinds and in any medium. This is only restricted by the violation of others rights or a 
threat to national security.  

Article 14: Every child has the right to freedom of thought, conscience and religion. The state 
must respect the parents' right to guide the child in this regard. Freedom to manifest ones 
religion is only restricted if the act is harmful to others.  

Article 15: Every child has the right to freedom of association and peaceful assembly unless the 
act is illegal or harmful to others.  

 
 

Article 16: Children have the right to privacy and the right to be protected by law against such 
interference of attacks.  

Article 17: The state shall ensure that a child has access to national and international 
information that is aimed at the child's well being. For example they may encourage mass media 
to produce programmes that are informational for children and encourage the production of 
children's books and magazines.  

Article 18: The state shall ensure the recognition of responsibility of both parents to care for a 
child as long as it is in her/his best interest. The state shall give appropriate guidance and 
assistance to parents to uphold the rights of the child. Children of working parents have the 
right to access child-care services.  

Article 19: The state shall take all types of actions to protect the child from any form of abuse, 
exploitation or neglect. The state shall create system to ensure the child receives all needed 
support in form of prevention, protection and rehabilitation.  
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Article 20: Children have the right to protection by the state when they temporarily or 
permanently deprived of their family environment or if the environment has proven to be 
harmful for them. The state shall find alternate care for the child such as foster care, adoption or 
kafalah of Islamic law. The cultural, linguistic and religious background of the child should be 
continued as far as possible.  

Article 21: All states shall permit and recognise the process of adoption. Adoption will be carried 
out only by a competent authority who will sure the adoption is permissible. Inter-country 
adoption will be permitted as an alter form of care only if that care cannot be provided for in 
the child's own country. The state must ensure that inter-country adoption does not result in 
financial gain, and that both national and international adoption is held to the same safeguards 
and standards.  

Article 22: Children seeking refugee status and recognised as refuges with or without their 
parents shall be granted such a status by the state and have the same rights as all children in 
accordance with this convention and any other human rights treaty. The state shall with the 
assistance of other international bodies try and reunite the child with his family or provide the 
child with the appropriate care.  

 
 

Article 23: States recognise that children with disabilities (mental or physical) have the right to a 
life with dignity and all other rights of this convention. The State also recognises the need to 
provide children with disabilities with special care, family assistance, free education, health, 
training, etc in accordance with the family's financial situation and aim for the child's social 
integration. The state shall also take measure to prevent the disabilities in children.  

Article 24: Every child has the right to access health services and attain the highest degree of 
health. To do so the state shall reduce the infant mortality rate, ensure medical assistance, 
provide prenatal and post natal care of mothers and child, combat diseases and malnutrition, 
create awareness of correct health practises, and development preventive measure to protect 
children from possible risks. The state shall also abolish all traditional practises detrimental to a 
child's health.  

Article 25: All treatments administered to children are subject to periodic review.  

Article 26: Every child has the right to social security and social insurance. Benefits under state 
laws should take into account the economic and social needs of the families.  
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Article 27: Every child has the right to a standard of living required for his/her development. 
Parents have the duty to ensure this standard to the best of their ability. The state shall assist 
parents or others responsible for the child who require the help, and secure the maintenance of 
the child from those financially responsible within the state or abroad.  

Article 28: All children have the right to education. The state shall endeavour to provide free 
primary education, encourage different forms of secondary education, make higher forms of 
education accessible, make vocational information available and encourage school retention 
and prevent drop outs. School discipline should not be in violation of child rights.  

Article 29: Child education should be geared towards the complete development of the child, in 
accordance with the child's cultural identity and human rights treaties, and to prepare the child 
for responsible life in society. It should not be detrimental to the environment. People may be 
allowed to establish educational institutes in accordance with these standards.  

Article 30: Children of minority communities have the right to practise and adopt the culture, 
languages and traditions of their community.  

 
 

Article 31: Every child has the right to leisure, play and participation in cultural events. The 
state should encourage child participation in such events.  

Article 32: Children have the right to be protected from economic exportation or any work that 
is harmful to their physical and mental development or considered hazardous or dangerous 
work. The state must constitute a day that dictates minimum age of employment, conditions of 
employment and hours of employment with regards to children.  

Article 33: The state should take measure to protect children from substance abuse and prevent 
the use of children in the illegal trafficking of such substances.  

Article 34: Every child has the right to be protected from sexual exploitation and sexual abuse. 
The state must hence prevent the coercion and prostitution of children for such activities as well 
as safeguard children from pornographic performances and materials.  

Article 35: States shall take measure to prevent the abduction or sale of children for any 
purpose.  

Article 36: The state shall protect children against any other form of exploitation.  
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Article 37: The state shall ensure that no child is subject to torture or any other cruel inhuman 
treatment, no child is deprived of his liberty unlawfully, and a child deprived of his liberty is 
entitled to proper care and humane circumstances, and be provided with legal consult if 
necessary.  

Article 38: The state ensures and respects the rules of humanitarian law during times of conflict. 
The state should also ensure that children below 15 do no participate in the hostilities, and 
refrain from recruiting them in armed forces.  

Article 39: The state should ensure the recovery, rehabilitation and reintegration of child victims 
of neglect, exploitation, or abuse, etc.  

Article 40: The state shall recognise the right of every child who has committed a crime under 
the law to a proper care and reintegration into society. No child shall be accused or penalised 
for an act which is not a recognised crime. A child who has been accused of a crime are 
presumed innocent, should be informed of the charges against him/her, have the juvenile justice 
proceeding immediately without delay, not be compelled to give testimony or admit guilt and 
the right to privacy of all proceedings.  

 

States should endeavour to establish laws specifically catered to the needs of children who have 
been accused or found guilty of any criminal activity and establish a minimum age of guilt.  

Article 41: The articles of this convention will not take priority over any laws national or 
intentional that better safeguard the rights of a child.  

Articles 42-54: outline the establishment, composition and responsibilities of the Committee on 
the Rights of the Child.  

Today the convention has been ratified by 192 countries becoming the most ratified of all 
international Human Rights treaties. India signed and ratified the convention in 1992.  
 

Following are a Few Rights in the Immediate Purview of India: 

The Right to Education: 50% of Indian children aged 6-18 do not go to school 
Dropout rates increase alarmingly in class III to V, its 50% for boys, 58% for girls.  

The Right to Expression: Every child has a right to express himself freely in whichever way he 
likes. Majority of children however are exploited by their elders and not allowed to express. 

 

http://www.childlineindia.org.in/Committee-on-the-Rights-of-the-Child.htm
http://www.childlineindia.org.in/Committee-on-the-Rights-of-the-Child.htm


15 
 

 

The Right to Information: Every child has a right to know his basic rights and his position in the 
society. High incidence of illiteracy and ignorance among the deprived and underprivileged 
children prevents them from having access to information about them and their society. 

The Right to Nutrition: More than 50% of India's children are malnourished. While one in every 
five adolescent boys is malnourished, one in every two girls in India is undernourished. 

The Right to Health & Care: 58% of India's children below the age of 2 years are not fully 
vaccinated. And 24% of these children do not receive any form of vaccination. Over 60% of 
children in India are anaemic. 95 in every 1000 children born in India do not see their fifth 
birthday. 70 in every 1000 children born in India do not see their first birthday. 

The Right to Protection from Abuse: There are approximately 2 million child commercial sex 
workers between the age of 5 and 15 years and about 3.3 million between 15 and 18 years. 
They form 40% of the total population of commercial sex workers in India. 500,000 children 
are forced into this trade every year.  

 

The Right to Protection from Exploitation: 17 million children in India work as per official 
estimates. A study found that children were sent to work by compulsion and not by choice, 
mostly by parents, but with recruiter playing a crucial role in influencing decision. When 
working outside the family, children put in an average of 21 hours of labour per week. Poor and 
bonded families often "sell" their children to contractors who promise lucrative jobs in the cities 
and the children end up being employed in brothels, hotels and domestic work. Many run away 
and find a life on the streets. 

The Right to Protection from Neglect: Every child has a right to lead a well protected and secure 
life away from neglect 

By agreeing to undertake the obligations of the Convention, national governments have 
committed themselves to protecting and ensuring children's rights and they have agreed to hold 
themselves accountable for this commitment before the international community.  

 India has made some significant commitments towards ensuring the basic rights of children. 
There has been progress in overall indicators: infant mortality rates are down, child survival is 
up, literacy rates have improved and school dropout rates have fallen. But the issue of child 
rights in India is still caught between legal and policy commitments to children on the one 
hand, and the fallout of the process of globalisation on the other. 
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Over the last decade, countries across the world have been changing their existing economic 
models in favour of one driven by the free market, incorporating processes of liberalisation, 
privatisation and globalisation. The direct impact of free trade on children may not leap to the 
eye, but we do know that globalised India is witnessing worsening levels of basic health, 
nutrition and shelter. Children are suffering as a result of social sector cutbacks/policies and 
programmes and development initiatives that deprive communities and families of access to and 
control over land, forest and water resources they have traditionally depended on.  

The negative fallout is visible: children are being deprived of even the scarce social benefits once 
available; they are displaced by forced and economic migration, increasing the number of 
children subsisting on the streets; more and more children are being trafficked within and 
across borders; and rising numbers of children are engaged in part- or full-time labour. (1)  

 

Ground Realities 

 With more than one-third of its population below 18 years, India has the largest young 
population in the world.  

 Only 35% of births are registered, impacting name and nationality.  

 One out of 16 children die before they attain the age of 1, and one out of 11 die before 
they are 5 years old.  

 35% of the developing world’s low-birth-weight babies are born in India.  

 40% of child malnutrition in the developing world is in India.  

 The declining number of girls in the 0-6 age-group is cause for alarm. For every 1,000 
boys there are only 927 females -- even less in some places.  

 Out of every 100 children, 19 continue to be out of school.  

 Of every 100 children who enrol, 70 drop out by the time they reach the secondary 
level.  

 Of every 100 children who drop out of school, 66 are girls.  

 65% of girls in India are married by the age of 18 and become mothers soon after.  

 India is home to the highest number of child labourers in the world.  
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 India has the world’s largest number of sexually abused children, with a child below 16 
raped every 155th minute, a child below 10 every 13th hour, and at least one in every 
10 children sexually abused at any point in time.  

 

Government Policy on Children 

Several constitutional provisions protect children in India. Among them:  

• Article 14: … shall not deny to any person equality before the law or the equal protection of 
the laws within the territory of India. 

• Article 15: … shall not discriminate against any citizen… (3) Nothing in this article shall 
prevent the State from making special provision for women and children. (4) Nothing … shall 
prevent the State from making any special provision for the advancement of any socially and 
educationally backward classes of citizens or for the Scheduled Castes and the Scheduled Tribes. 

•  Article 19: (1) All citizens shall have the right – (a) to freedom of speech and expression; … (c) 
to form associations or unions; (d) to move freely throughout the territory of India; (e) to reside 
and settle in any part of the territory of India. 

• Article 21: No person shall be deprived of his life or personal liberty except according to 
procedure established by law. 

• Article 21 A: … shall provide free and compulsory education to all children of the age of six to 
fourteen years… 

• Article 23: Traffic in human beings and begar and other similar forms of forced labour are 
prohibited… 

• Article 24: No child below the age of fourteen years shall be employed to work in any factory 
or mine or engaged in any other hazardous employment. 

Directive Principles of State Policy 

• Article 39: … (e) … the tender age of children are not abused… and not forced by economic 
necessity to enter avocations unsuited to their age or strength; (f) that children are given 
opportunities and facilities to develop in a healthy manner and in conditions of freedom and 
dignity and that childhood… protected against exploitation and against moral and material 
abandonment. 
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• Article 45: …provide early childhood care and education for all children until they complete 
the age of six years. 

• Article 46: …shall promote with special care the educational and economic interests of the 
weaker sections of the people, and, in particular, of the Scheduled Castes and the Scheduled 
Tribes,… 

• Article 47: …raising of the level of nutrition and the standard of living of its people and the 
improvement of public health… 

• Article 51: The State shall endeavour to – … (c) foster respect for international law and treaty 
obligations … 

• Article 51A: … (k) … parent or guardian to provide opportunities for education to his child or, 
as the case may be, ward between the age of six and fourteen years 

 

Right to Equality 

Right to equality is an important right provided for in Articles 14, 15, 16, 17 and 18 of the 
constitution. It is the principal foundation of all other rights and liberties, and guarantees the 
following: 

Equality Before Law: Article 14 of the constitution guarantees that all citizens shall be equally 
protected by the laws of the country. It means that the State cannot discriminate any of the 
Indian citizens on the basis of their caste, creed, colour, sex, gender, religion or place of birth.  

Social Equality and Equal Access to Public Areas: Article 15 of the constitution states that no 
person shall be discriminated on the basis of caste, colour, language etc. Every person shall have 
equal access to public places like public parks, museums, wells, bathing ghats and temples etc. 
However, the State may make any special provision for women and children. 

Prior to the Fifth Five-Year Plan, the government’s focus was on child welfare through the 
promotion of basic minimum services for children. This culminated in the adoption of the 
National Policy for Children, in 1974.  

The Fifth Five-Year Plan (1974-79) saw a shift of focus from welfare to development and the 
integration and co-ordination of services after the Integrated Child Development Services 
(ICDS) 1975.  

The Sixth Five-Year Plan strengthened child welfare and development. It led to the spatial 
expansion and enrichment of child development services through a variety of programmes. 

 

http://en.wikipedia.org/w/index.php?title=Article_14_of_the_constitution&action=edit&redlink=1
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The focus of the Eighth Five-Year Plan (1992-97) shifted to human development through 
advocacy, mobilisation and community empowerment. 

The Government of India declared its commitment to every child in the Ninth Five-Year Plan 
(1997-2002).  
 

The Tenth Five-Year Plan advocated a convergent/integrated rights-based approach to ensure 
the survival, development, protection and participation of children. It set targets for children: all 
children to complete five years of schooling by 2007; reduction in gender gaps in literacy and 
wage rates by at least 50%, by 2007; reduction in Infant Mortality Rate (IMR) to 45 per 1,000 
live births by 2007, and 28 by 2012; reduction of Maternal Mortality Rate (MMR) to 2 per 
1,000 live births by 2007 and to 1 per 1,000 live births by 2012; arresting the decline in the 
child sex ratio; and universalization of the ICDS scheme. 

The draft approach paper of the Eleventh Five-Year Plan (2007-2012) prepared by the 
Planning Commission emphatically stated that ‘Development of the child is at the centre of the 
Eleventh Plan’. While continuing with the rights-based approach to child development, the plan 
recognises the importance of a holistic approach, focusing both on outcomes and indicators for 
child development as well as macro-perspective trends and governance issues.  

Despite these laws, policies and commitments, however, what is the actual situation for India’s 
children vis-à-vis health, education, early childhood care and protection? 
 

Survival 

The very survival of the Indian child is a matter of concern. Around 2.5 million children die in 
India every year, accounting for one in five deaths in the world, with girls being 50% more 
likely to die.  

 Eighty-seven children of every 1,000 born still have the probability of dying between birth and 
5 years of age. According to a report on the state of India’s newborns, the health challenges 
faced by a newborn child in India are bigger than those experienced by any other country. 

Although India’s Neonatal Mortality Rate (NMR) witnessed a significant decline in the 1980s 
(from 69 per 1,000 live births in 1980 to 53 per 1,000 live births in 1990), it has remained 
static since then (only dropping four points from 48 to 44 per 1,000 live births between 1995 
and 2000).  
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Food Insecurity: Malnutrition and Starvation 

One in every three malnourished children in the world lives in India. Child malnutrition is 
generally caused by a combination of inadequate or inappropriate food intake, gastrointestinal 
parasites and other childhood diseases, and improper care during illness. Is it not ironical that in 
a nation with soaring GDP rates and Sensex indices, marking India’s entry into the global 
market, children continue to die of malnutrition and starvation?  

The major cause is lack of public health services in remote and interior regions of the country, 
poor access to subsidised healthcare facilities, declining State expenditure on public health, and 
lack of awareness about preventive child healthcare.  

According to the Planning Commission, 50% of below the poverty line (BPL) families are out of 
the purview of the targeted public distribution system. Ironically, the Supreme Court of India 
has had to intervene to ensure that children in this country get adequate and nutritious food -- 
the most basic of rights for all citizens to stay alive and healthy. 

 

To be born a Girl: Plummeting Sex Ratio 

The very existence of the girl-child is under threat. Defying the normal male-female balance, 
the higher survival capacity of girl babies, and greater life expectancy of women to men 
prevalent in human populations, the female-male balance in India has been adverse to females 
for at least 100 years. The 1901 National Census recorded a female-male ratio of 972 to 1,000 
males, for all ages. Virtually every subsequent census showed a decline.   

While the overall female-male ratio for all ages rose slightly from the 1991 figure of 927 
females per 1,000 males to 933 females per 1,000 males in 2001, the juvenile sex ratio in the 
0-6 age-group fell from 945 girls per 1,000 boys to 927 girls per 1,000 boys. This is a decline 
of 18 points in just one decade! The Government of India, in its report to the UN Committee on 
the rights of the Child said: “Every year, 12 million girls are born -- 3 million of whom do not 
survive to see their 15th birthday. About one-third of these deaths occur in the first year of life 
and it is estimated that every sixth female death is directly due to gender discrimination.”  

Sex-selective abortion, more commonly known as foeticide, and what appears to be a re-
emergence of infanticide, is taking a heavy toll, even as neglect of ‘survivors’ of this weeding out 
process persists. 

 

Unlike all the other social evils attributed to poverty, the killing of female foetuses through sex-
selective abortion cannot be attributed to poverty and ignorance. Indeed, it is the economically 
affluent states of Punjab, Haryana, districts of Gujarat, and Delhi that have the dubious 
distinction of having more people who can pay for expensive tests to help choose male children 
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over females. Census figures based on 2001 data from 640 cities and towns across 26 states and 
union territories reveal that posh metropolitan India, with 904 girls per 1,000 boys, has a lower 
sex ratio for children below 6 years than overcrowded slums where there are 919 girls per 
1,000 boys.. Over the years it has become quite clear that if people are forced to limit the size of 
their families, they shall do so at the cost of the girl baby, even it means that they have to 
“import” brides from outside their states or communities. 

Commenting on the serious decline in the 0-6 sex ratio in India, leading demographer Ashish 
Bose says that the two-child policy has got mixed up with female foeticide. Government slogans 
like ‘Beti ya beta, dono ek hain’ (‘Girl or boy, both are equal’) make little sense. If India closes the 
gender gap between girls and boys aged 1-5 years, 1.3 lakh lives will be saved and, overall, the 
child mortality rate will go down by 5%. 

There is no guarantee that the girl-child who escapes foeticide, infanticide and is in the 0-6 
age-group will escape the cycle of deliberate neglect that may even result in death because she 
is less fed, less encouraged to explore the world, more likely to be handed jobs to do and given 
less healthcare and medical attention. Out-patient data from hospitals in northern Indian cities 
shows lower admissions of girl-children, and girls who are in a more serious condition than 
boys when brought for treatment. An August 2004 spot-check at one hospital showed 25,538 
boy-children and 12,645 girl-children in the OPD records, 3,822 boy-babies as against 3,160 
girl-babies born in hospital, and 1,954 boy-children admitted to a paediatric ward as compared 
to 1,091 girls.  

 

Elementary Education 

While enrolment levels propelled by the flagship Sarva Shiksha Abhiyan show an increase, 
levels of retention in schools remain a matter of concern. There has been a marginal 
improvement in the percentage of students who stay in school until Class 5 -- from 61.2% to 
62% -- but this is way below the global average of 83.3%  

 

There is a sharp decline in the enrolment ratio at the upper primary level. Also, the dropout rate 
increases cumulatively as it proceeds towards higher levels. Although showing improvement, 
the enrolment of girls is still below that of boys. The dropout rate for girls too is higher. Many 
children drop out after the elementary level. Indeed, the system is designed to push children out 
of education -- there is a lack of adequate school infrastructure, the quality of education is poor, 
the educational system is gender-unfriendly, disabled-unfriendly, caste-discriminatory and 
violent because of a high degree of corporal punishment. A Model Education Bill has been 
developed and circulated to the states for adoption into state law. 
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If we talk about literacy, we have to talk about how to enhance our children's mastery over the 

tools needed to live intelligent, creative, and involved lives."  
-- Danny Glover 

 

 Child Labour and Right to Education: A Contradiction 
 

India has the highest number of child labourers in the world. Census reports clearly point to an 
increase in the number of child labourers in the country, from 11.28 million in 1991 to 12.59 
million in 2001.  

Reports from the M V Foundation in Andhra Pradesh reveal that nearly 400,000 children, 
mostly girls between 7 and 14 years of age, toil for 14-16 hours a day in cotton seed production 
across the country. Ninety percent of them are employed in Andhra Pradesh alone.  

According to Yamina de Laet of the International Chemical, Energy and Mine Workers’ 
federation (ICEM), children aged 6-14 years represent 40% of the labour force in the precious-
stone-cutting sector.   

Rescue operations in Mumbai and Delhi in 2005-2006 highlight the employment of children in 
zari and embroidery units.  

Although the number of children employed in the agricultural sector, in domestic work, 
roadside restaurants, sweetmeat shops, automobile mechanic units, rice mills, Indian Made 
Foreign Liquor (IMFL) outlets and most such sectors considered to be ‘non-hazardous’ is 
unknown, there is ample evidence to suggest that more and more children are entering the 
labour force and are being exploited by their employers. 

 

The existing law on child labour that allows children to work in occupations that are not part of 
the schedule of occupations that are considered harmful to children contradicts the right of 
every child to free and compulsory education. And yet no attempt is made to resolve this 
contradiction. How can children be at work and at school at the same time? Surely this means 
that any attempt to give them access to education will be second-rate, parallel non-formal 
education?  
 

Role of National Human Rights Commission in Protecting and Promoting Children’s Rights 
 

The ‘Rights of Children’ is one area on which the National Human Rights Commission (NHRC) 
has tried to focus continuously ever since it was constituted in October 1993. It observed from 
the very beginning that despite there being major provisions in the Constitution of India for 
survival, development and protection of children as well as laws to safeguard their interests 

http://www.betterworldheroes.com/glover.htm
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including the fact that the Government of India had ratified the CRC; children all over the 
country, especially those belonging to weaker sections of the society, were found to be 
vulnerable and their dignity and human rights were often trampled. The Commission 
concentrated its attention on preventing and eradicating the problems of child labour, child 
marriage, child trafficking and prostitution, child sexual violence, female foeticide and 
infanticide, child-rape, HIV/AIDS in children and the problem of juveniles. 
 

Realizing the need for an effective service delivery to children in need of care and protection, a 
National Initiative for Child Protection was launched through the National Institute of Social 
Defence and Child line India Foundation.  

In 1998, the Government of India instituted a Plan of Action to Combat Trafficking and 
Commercial Sexual Exploitation of Women and Children. 

In the Tenth Five-Year Plan (2002 – 2007), overall emphasis has been on a rights-based 
approach with regard to ‘survival, development and protection’ of children, focused attention is 
being given to arrest the problem of declining sex ratio including its offshoots – female foeticide 
and female infanticide. 

The Government of India’s 2005 National Plan of Action for Children identified 12 key areas 
keeping in mind priorities that require utmost and sustained attention in terms of outreach, 
interventions and resource allocation. These are: 

 Reducing Infant Mortality Rate. 

 Reducing Maternal Mortality Rate. 

 Reducing malnutrition among children. 

 Achieving 100% civil registration of births. 

 Universalization of early childhood care and development and quality education for all 
children. 

 Complete abolition of female foeticide, female infanticide and child marriage as well as ensuring 
the survival, development and protection of the girl child. 

 Improving water and sanitation coverage both in rural and urban areas. 

  Addressing and upholding the rights of children in difficult circumstances. 

 Securing for all children all legal and social protection from all kinds of abuse, exploitation and 
neglect. 
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 Complete abolition of child labour with the aim of progressively eliminating all forms of 
economic exploitation of children. 

 Monitoring, review and reform of policies, programmes and laws to ensure protection of 
children’s interests and rights. 

 Ensuring child participation and choice in matters and decisions affecting their lives. 
 

The National Commission for Protection of Child Rights (NCPCR) was set up in March 2007 
under the Commission for Protection of Child Rights Act, 2005, an Act of Parliament (December 
2005). The Commission's Mandate is to ensure that all Laws, Policies, Programmes, and 
Administrative Mechanisms are in consonance with the Child Rights perspective as enshrined in 
the Constitution of India and also the UN Convention on the Rights of the Child.  

 

The Commission visualises a rights-based perspective flowing into National Policies and 
Programmes, along with nuanced responses at the State, District and Block levels, taking care of 
specificities and strengths of each region. In order to touch every child, it seeks a deeper 
penetration to communities and households and expects that the ground experiences inform the 
support the field receives from all the authorities at the higher level. Thus the Commission sees 
an indispensable role for the State, sound institution-building processes, respect for 
decentralization at the level of the local bodies at the community level and larger societal 
concern for children and their well-being. 

All of the above are important measures. However, what is required is a complete re-
examination of the legal framework for children as whole, identification of gaps and 
reconciliation of existing anomalies within the law and the implementation of policies, 
programmes and schemes meant for children.  

Only a recognition of children as individuals with rights can pave the way for future action. In 
the absence of this, all efforts will be sporadic, addressing only some symptoms and not the root 
cause of the problems that affect the children of this country. 

The need of the hour is to ensure that laws, schemes and programmes for protection and 
promotion of children’s rights are implemented at the field level in the ‘right’ perspective. 
Children being our supreme asset, nothing concerning their survival, development, protection 
and participation should be ignored or sidelined. However, in a country with a large number of 
floating populations, vast disparities, social conflict and turmoil, the challenge to attend to all 
their rights is even greater. 
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GENDER SENSITIZATION UNDER NCF-2005 

In my textbooks I learned that only men 
are kings and soldiers. 

Till I read a book in which famous, 
queens ruled and fought against enemies. 
In my textbooks I learned that only men 

are doctors. 
When I went to a doctor I saw that 

she was a woman. 
In my textbook I learned that only men 

do farming in my country, 
until, on a train journey I saw women 

working in the fields. 
I have learned that I have a lot to learn by seeing. 

– Pooja, Ramya, Anuj, Utkarsh 
students of Class VII, Baroda 

 

Textbooks and tests have long been the two words that defined the Indian education 
system, but the National Curriculum Framework 2005 has changed that perception. The 124-
page document, prepared by the National Council for Educational Research and Training 
(NCERT), emphasizes the words ‘learning without burden’ and ‘child-centred education’ 
repeatedly.  

By breaking away from established notions and prevalent teaching practices, the 
framework has laid the ground for making learning a more exciting experience. As NCERT 
Director Krishna Kumar explains, the NCF is "sensitive" to the needs of children and understands 
that the ultimate goal of education is to "motivate’. 

The framework suggests that students should be able to "connect knowledge to life 
outside school" and "ensure that learning is shifted away from rote methods". It recommends 
that teachers should encourage children not just to answer questions but also to frame questions 
themselves, and "plan lessons so that children are challenged to think and not  
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simply repeat what is told to them." The framework emphasises not just the role of the child, but 
also that of the teacher.  

The framework’s positive attributes, the director points out, include the fact that it 
acknowledge the child’s primacy and does not impose a straight-jacked, narrow notion on 
children. Krishna Kumar claims that. "It is the biased nature of the present curriculum against 
girls and marginalised groups that's partly responsible for making present-day education an 
alienating experience". 

The National Curriculum Framework of 2005 has also flagged off gender concerns and 
recommended that these be addressed in terms of making the perspectives of women integral to 
the discussion of any historical event and contemporary concern. 

The education system does not function in isolation from the society of which it is a part. 
Hierarchies of caste, economic status and gender relations, cultural diversity as well as the 
uneven economic development that characterise Indian society also deeply influence access to 
education and participation of children in school.  

 
The social context of education in India presents a number of challenges, which are 

addressed by the curriculum framework, both in its design as well as its implementation. 
Broadening the concept of knowledge to include new areas of knowledge and experience, 
inclusivity in selecting learning tasks, pedagogic practices that are alert to promoting 
participation, building self-confidence and critical awareness, and openness to engaging with 
the community to explain and share curricular decisions are among the new ideas discussed in 
different sections of this document. 

It makes a case for doing away with stereotypes based on gender and caste. For instance, one 
illustration titled Talking Pictures, recommends: "Show the class a picture of a household with 
various members of the family performing various tasks. The difference is the father is cooking, 
the mother fixing the light bulb, the daughter returning from school on a bicycle, and the son 
milking the cow ... the grandfather is sewing on a button and the grandmother is doing the 
accounts. Ask the children to talk about the picture ... Do they think that there is any work that 
these people should not be doing? Why? Involve them in a discussion on dignity of work, 
equality and gender ..."  
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Why Gender? 
 

 Teachers and educators influence the gender roles of their students thus impacting their 
educational outcomes. In the wake of Education for All (EFA) goal 5, which aimed to 
eliminate gender disparities in primary and secondary education by 2005 and now aims 
to achieve gender equality by 2015, it should be realized that teachers are a critical force 
for meeting the goal” (Guidelines for inclusion, UNESCO, 2009). 

 Teachers as agents of change, teachers as harbingers of values of equality and non-
discrimination... 

 Teachers, being embedded in society may themselves be subject to gender based 
exclusion / discrimination. 

 “The teacher, the learning environment and practices within the school coalesce to 
affirm roles and attitudes. A process that begins within the home gets re-established and 
consolidated within the school... The school teacher plays an important role in 
maintaining, modifying and reshaping her understanding of location, in terms of her 
class, caste, gender, religion, sexuality and region” (NCF India, Gender issues in 
education, 2005). 

 
What is Missing... 
 

 How gender issues manifest in everyday practice of teaching and learning; 
 Attitudes, perceptions, prejudices that we all carry with us into our work space...  
 Have we missed the substance and are focusing more on the form. 
 When we talk about gender issues that frame the teaching force in the world, it is 

important to go beyond numbers and tokens... 
 
The Indian Scenario  
 

 Gender = Girls 
 Caste and gender hierarchies  - Complex web of social norms 

 
 
 

 Social norms instrumental in encouraging women to become 
teachers. 

 Gender seen as  
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 An attitudinal issue concerning girls and women only. 

 As achieving parity in numbers. 

 Not connected with the content of subjects taught or disciplines. 

 Fashioning a new understanding   of gender to promote Gender Equality in schools. 

 The NCF 2005 Gender Focus Paper argues for bringing gender into the core domain of 
knowledge – of curricula and pedagogy. 

 As integrated into the subject that a teacher transacts. 

 Linking gender to equity and an understanding of diverse power relations, not only 
between men and women. 

 Education is a project of possibility, which expands the notion of what it is to be human: 
to make the realization of new forms possible- both for the learner and the teacher. 
 

Transformative potential is not only for the child but for the teacher herself. Only then 
will she be able to address differences in the classroom in ways that enable learners to overcome 
their disadvantages, value their differentiated capabilities and develop them to the fullest   (NCF 
2005- Gender Focus Paper pg 2) 

.Are Sex and Gender Still Important in Education? 

For many people, one of the first ways we make sense of ourselves and others is whether 
we are ‘male’ or ‘female’ biologically (i.e. what sex we are). This in turn is felt to inform the 
ways in which we dress, act, talk, move and how we make sense of (and judge) others concept 
for understanding how we and others ‘perform’ being a woman / man / girl / boy (our gender). 

 

Sex and gender are often conflated – but many would argue there is a difference 
between what anatomical parts we have and the socially constructed ideas of what it is to be a 
man/boy and what it is to a woman/girl.  

 
 
So what does the promotion of ‘gender equality’ mean in educational institutions to 

create spaces which promote (gender) equality? 
 
 It calls for using teachers’ critical reflexivity and by provoking ‘conversations’, 

awareness of local gender inequality can be raised and understandings challenged. 
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The social theorist Nancy Fraser argues that socio-economic and cultural injustices 
always need to be considered together. She calls for a politics of redistribution and recognition. 
The focus should be on restructuring the underlying systems which result in inequality 
alongside remedies to problems of current ways of thinking narrowly about masculinity and 
femininity and promoting other ways of being. Thus, drawing on Fraser’s work, educational 
institutions could: 

 
 Ensure equal pay and fair representation of men and women at all levels across the school 

(male teaching assistants, female head teachers and other senior managers). 
 

 Develop initiatives that promote young women to follow post-compulsory education and 
career trajectories which will facilitate higher earnings in the future. 

 
 Identify who is becoming disengaged from education and is likely to do less well than 

hoped – and develop support strategies to tackle this. 
 

 Challenge stereotypical, either/or understandings of what it means to be male and female – 
across the whole school community (parents/carers, staff, students). 

 
 Have clear and consistently followed procedures for identifying / reporting sexual bullying 

and violence against women and girls incidents. 
 
In order to do the above though, school communities need the support and training to engage 
with the concept of gender and reflect on how imbued our day-to-day reflections and actions 
are with a relatively narrow understanding of sex and gender, and to see and appreciate the 
many ways gender inequality is reinforced at so many levels throughout our educational 
spaces. 
 
 
 

Education as a Means of a Silent Peaceful Revolution 
 
In the present context there are new developments and concerns to which our curriculum must 
respond. The foremost among these is the importance of including and retaining all children in 
school through a programme which reaffirms the value of each child and enables all children to 
experience dignity and confidence to learn. Curriculum design must reflect the commitment to 
Universal Elementary Education (UEE), not only in representing cultural diversity, but also by 
ensuring that children from different social and economic backgrounds with variation in 

http://www.amazon.co.uk/Justice-Interruptus-Reflections-Postsocialist-Post-socialist/dp/0415917956/ref=sr_1_3?s=books&ie=UTF8&qid=1331989570&sr=1-3
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physical, psychological and intellectual characteristics are able to learn and achieve success in 
school. In this context, disadvantages in education arising from inequalities of gender, caste, 
language, culture, religion or disabilities need to be addressed directly, not only through policies 
and schemes, but also through the design and selection of learning tasks and pedagogic 
practices, right from the period of early childhood," says the well-phrased NCF 2005 which 
makes several intelligent and overdue recommendations for a major overhaul of post-
independence Indian school education system. 
 

We live in an age of unprecedented violence with constant threats posed by intolerances, 
fanaticisms, disputes and discordances. Ethical action, peace and welfare are facing new 
challenges. Education must be a concern that permeates the entire school life -curriculum, co-
curriculum, classroom environment, school management, teacher-pupil relationship, teaching-
learning processes and the entire gamut of school activities. 

 
As public spaces, schools must be marked by the values of equality, social justice and 

respect for diversity, as well as of the dignity and rights of children. These values must be 
consciously made part of the perspective of the school and form the foundation of school 
practice. An enabling learning environment is one where children feel secure, where there is 
absence of fear and is governed by relationships of equality and space for equity. 

 
Francis Fanthome, MP and secretary general of the Delhi-based Council for Indian School 
Certificate Examinations (CISCE) says, “Education needs to liberate and create, not hinder and 
restrain." 

 
NCF 2005 –  
 

Based on our Constitution’s Vision of India: 
 

 Independence of thought and action. 
 Learning to respond to new situations flexibly and creatively. 
 Pre-disposition for participation in democratic processes & social change. 
 Empower all children to learn. 
 Connecting knowledge to the life outside of school. 
 Learning shifts away from rote. 
 Curriculum enrichment – going beyond the textbooks. 
 Making exams more flexible by integrating them with classroom life. 
 Nurturing a caring identity. 
 The Child as learner. 
 What should be learnt. 
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 NCF Perspectives  
 

  All children are motivated & capable of learning.           
 Children learn in a variety of ways.      
 Child as a ‘critical’ learner and as the constructor of knowledge. 
 Developing capacity for abstract thinking, reflection & work are most important aspects 

of learning. 
  

NCF 2005 – Way Forward 
 

 Equip children to think critically on social issues. 
 Recognize disciplinary markers so that content is not eroded, but also emphasizes 

integration of themes. 
 Recommends paradigm shift to study social sciences from the perspective of 

marginalized groups.  
 Gender justice and sensitivity to the issues of tribal and socially deprived groups, and 

minority sensibilities must inform all sectors of social sciences.  
 

 Significance of history – conception of past and civic identity. 
 Appropriateness of topics and themes for relevant stages of children’s development. 
 Continuity from one level to the next. 
 Pervasive resonance of the values enshrined in the Constitution of India in organization 

of knowledge in all subjects. 
 Inter-disciplinary and thematic linkages between topics listed for different school 

subjects, which fall under discrete disciplinary areas. 
 Linkages between school knowledge in different subjects and children’s everyday 

experiences. 
 Infusion of environment related knowledge and concern in all subjects and at all levels. 
 Sensitivity to gender, caste and class parity, peace, health and needs of children with 

disabilities. 
 Integration of work related attitudes and values in every subject and at all levels. 
 Need to nurture aesthetic sensibility and values. 

 
 Every girl is able to exercise her right to quality education, is capable of facing the 

challenges of life at varied fronts and is empowered in the true sense of functionality, wherein 
she can make informed choices and take action without being intimidated.  
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NCF is committed to making significant impact on education and quality of life of girls, 
play leading role in removing barriers to education, redress discrimination in education and 
bring positive societal change in favour of the girl child to attain her full potential, through its 
interventions at various levels including policies, curriculum framework and to facilitate 
implementation of relevant recommendations. NCF envisions that a well informed, educated and 
in-discriminated girl of today is an empowered woman of tomorrow. 
 

These tenets of NCF provide the landscape of social values within which we locate our 
educational aims- a commitment to democracy and the values of equality, justice, freedom, 
concern for others’ well-being, secularism, respect for human dignity and rights.  

 
Excerpts from the NCF Document on Gender Education 
 
Gender is not a women’s issue; it is a people’s issue. “Femininity” does not exist in isolation from 
“Masculinity”. The construction and power of one determines the construction and power of the 
other. Gender relations are neither “natural” nor given, they are constructed to make unequal 
relations seem “natural”, and can be naturalised only under the duress of socialisation. Thus 
there is undue pressure on boys and girls to live up to the established “norms” of masculinity 
and femininity. While girls endure unwarranted social control, discrimination and domination, 
boys too suffer from the stereotyping that exists in a patriarchal culture. Discouraged from 
being emotional, gentle or fearful they are thrust into the role of breadwinners, protectors, and 
warriors. 

 
Thus – unequal gender relations stunt the freedom of all individuals to develop their 

human capacities to their fullest. Therefore it is in the interest of both men and women to 
liberate human beings from existing relations of gender. 

 
The National Focus Group on Gender Issues in Education started work with genuine 

appreciation of the fact that, with the setting up of a specific focus group devoted entirely to this 
issue, gender had been accorded significance in the current curriculum review process. 
However, there was also discomfort and apprehension. Discomfort that the members of the 
group were all women. And apprehension that gender concerns could be excluded by other 
focus groups from their areas of concern to be relegated solely to this group, that once again 
gender could be marginalized as a “women’s issue”. Fortunately, beginnings do not always 
foretell the end of the story, especially not if it is a thought-provoking one, which is what we 
hope the story of gender issues in this curriculum review will turn out be. 
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In our view, gender cuts across all disciplines, is basic to the construction of knowledge and has 
pervasive and wide-ranging implications for human relations in general and education in 
particular. 
 
Equality among sexes is a fundamental right under the Constitution of India. Besides making 
education accessible to more and more girls especially rural girls, removing all gender-
discrimination and gender-bias in school curriculum is absolutely necessary.  
 
Moreover it will be most appropriate thing to recognise and nurture the best features of each 
gender in the best Indian tradition. 
 
After all, India gave her women the right to vote without any prolonged battle for it, unlike in 
the west. There is a need to develop and implement gender inclusive and gender sensitive 
curricular strategies to nurture a generation of girls and boys who are equally competent and 
are sensitive to one another, and grow up in a caring and sharing mode as equals and not as 
adversaries. 
Within the boundaries of tradition, the NCF neatly accommodates the idea of equality within the 
pervasive instrumentalist view of education for girls and women, in which women are seen 
primarily as reproducers: 
 
Equality of the opportunity of access to education is necessary if more women are to become the 
agents of change. Therefore, education of women is an important key to improving health, 
nutrition and education in the family, and also empowering them to participate in decision-
making. Investment, both in formal and non-formal education of young children in general, 
and of the girl child in particular is expected to yield exceptionally high social and 
developmental returns.  

 
“Gender” has primarily been viewed: 

 As concerning only girls and women (a biological category). 
 As an isolated category, not related to other issues. 
 In terms of provision of equal facilities. 

 
“Equality” as a goal, strategies adopted have focused on: 

 Increasing representation of these notions of gender in educational material. 
 “Sensitive” portrayals of discrimination that girls/women face. 
 Portraying positive role models and enacting role reversals of stereotypes. 
 Neutralising texts of any gendered references. 

The formal or sameness approach that focuses on equal treatment rather than equality of 
outcome. 
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The Hidden Curriculum - Beyond Tokenism: 
 

A curriculum encompasses the essential and appropriate knowledge taught in schools. It 
involves the praxis of policy as well as the syllabi used in the teaching-learning process. 
Teaching and learning materials, classroom practices, evaluation and assessment procedures 
and language policy are all components of curriculum are ‘learned’ in school. It demands 
investigation of the contexts within which the children make meaning of, or responds to, these 
notions, through the filter of her/ his subjective experience while growing up as female/ male in 
society. While it is important to understand the ideologies underlying the presentation of gender 
in school textbooks, it is equally pertinent to examine how these ideologies are expressed at the 
level of everyday school practices and experiences, through what is often termed the ‘hidden’ 
curriculum. 

 
What is the hidden curriculum of gender in schools? 
 

 Organisational arrangements (including the division of physical spaces within the 
classroom and the school along lines of gender). 

 Differential task assignment and sexual division of labour in school (boys allowed to 
 go out of school, girls sweep and clean). 
 Routines, rituals and practices in everyday school life (like segregated seating separate 

lines for girls and boys, or having them form separate teams).  
 Systems of rewards and punishments, disciplining of boys and girls through different 

strategies, teacher’s labelling patterns, teacher-student and student-student interactions. 
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Role of Principals and Teachers to promote  
Gender Sensitization 

 

“In our village the women cannot do much. They do agricultural labour, bring fuel wood from 
the jungle, and look after children.” — A man living near Bhopal, India. 

“Having 10 daughters but no son is the same as having no children.” — A man from Vietnam.  
 

“Sister, if you don’t beat them they’ll stop being good. And if they’re good and you beat them, 
they’ll stay that way. “— A man from Bangladesh.  
 
“My grandmother especially favoured my male cousins over the female cousins; however, my 
constant spirit and determination won my Grandmother’s attention and honour of being her 
favourite grandchild. “– A child sharing her feelings, India. 
 

These narratives itself explain the need for talking about the issues related to gender. 

“When you talk about gender awareness 
You talk about absolute fairness 
It’s all about peace and equality 

Divine justice in reality 
Exploring yourself and expanding your vision 

Listening to your conscience and making decision 
You learn to conquer as well as to surrender 

To celebrate success as well as to accept failure 
It’s all about humanity 

Living together in tranquillity 
Where no one is powerless and powerful 

It’s a land of beauties……Beautiful!” 
Mariam Bibi 

 
 

The fundamental starting point for thinking about gender-responsive education programming 
is the fact that education is a basic human right for everyone. 

All girls and boys, men and women have the right to quality education, with fair access and 
without discrimination. Gender equality in education addresses the different needs of girls and 
boys and ensures their enrolment, participation and achievement in the learning environment. 
It involves restructuring the culture, policies and practices in education interventions to meet 
the different needs and capacities of all male and female learners. 



36 
 

 

What can we do as educators? 

If we are committed to achieving education for all, we must not view gender as a separate or 
additional piece of work in education programming. We must instead use a ‘gender lens’ when 
planning, implementing, monitoring and evaluating all of our work. A gender lens is like 
putting on a pair of spectacles. Through one lens of the spectacles we see the participation, 
needs and realities of girls and women. We see boys’ and men’s participation, needs and realities 
through the other. To get the full picture in any situation we must look through both eyes. 
 

Clearing our Basics… 
Distinction between Sex and Gender 

Sex refers to the universal, biological differences between men and women. Gender refers to the 
characteristics and qualities that societies associate with masculinity and femininity. The 
concept of gender encompasses the social roles and relationships between men and women. 
These roles and relationships are context specific and can change according to circumstances, 
and from generation to generation. Gender is influenced by other characteristics of society such 
as wealth, caste, class, age, education, race, religion, sexuality and ideology. 

What is Gender?  
 

The word ‘gender’ was used by Ann Oakley and others in the 1970s to emphasize that 
everything women and men do, and everything expected of them, with the exception of their 
sexually distinct functions (childbearing etc.) can change, and does change, over time and 
according to changing and varied social, economical, political, and cultural factors.  
 
 

People are born female or male, but learn to be girls and boys who grow into women and men. 
They are taught what the appropriate behaviour and attitudes, roles and activities are for them, 
and how they should relate to other people. This learnt behaviour is what makes up gender 
identity, and determines gender roles and responsibilities. Gender roles vary greatly from one 
culture to another and from one social, political, and economic group to another within the 
same culture. 
 

Gender Stereotypes 
 

Stereotypes are fixed ideas or assumptions about a group of people. Individuals belonging to 
that group are assumed to have the characteristics of that stereotype. Stereotypes can lead to 
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false or unrealistic expectations about individuals who belong to a particular group of people. 
For example, a stereotype that men are more rational and logical can result in people finding it 
easier to vote for men in local elections. 

In our country, the boy is considered to be the life insurance for the parents, economically 
independent and defender of the family, clan and country. Parents want male children at any 
cost. Ignoring the fact that biologically it is the man who determines the sex of children, women 
are often bothered and even ill-treated for not having borne male children. The girl is liked 
because she helps her mother. In the traditional practice, the woman benefited from the 
protection of the man, but at the same time this protection prevented the woman from 
possessing any property, thereby reducing the role she played in the management of the society.  

“I am who I am; no more, no less.”  

― TERRY GOODKIND 
Where Do Gender Roles Come From? 

A person's sexuality comes from within him or her, making a person heterosexual, homosexual, 
bisexual, or asexual, depending on the partners he or she is (or is not) attracted to. Unlike 
sexuality, however, gender roles are imposed from without, through a variety of social 
influences. Formed during the socialization phases of childhood and adolescence, gender role 
issues influence people throughout their lives; conflict can arise when someone does not feel at 
ease with his or her gender role. 

In addition to the influence of biological factors on gender behaviours, there are four principal 
psychological explanations of gender-linked behaviour patterns: Freudian Theory's process of 
identification, Cognitive Social Learning Theory, Gender-Schema Theory, and Kohlberg's 
Cognitive Developmental Theory. 

Gender Typing 

The process by which children acquire the values, motives, and behaviours viewed as 
appropriate for males and females within a culture is called Gender Typing. Children develop 
gender-based beliefs, largely on the basis of gender stereotypes; the latter are reflected in gender 
roles. Children adopt a gender identity early in life and develop gender-role preferences as well. 

 

“We've begun to raise daughters more like sons... but few have the courage to raise 
our sons more like our daughters.”  

― GLORIA STEINEM 
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Influence of the Family on Gender Typing 
 

Parents' Influence on Children's Gender-Typed Choices 

Families actively play a role in gender-role socialization by the ways in which they organize the 
environment for the child. Boys and girls are dressed differently, receive different toys to play 
with, and sleep in bedrooms that are furnished differently. 

Parental Behaviour toward Girls and Boys 

In addition, girls and boys are viewed and treated differently by their parents, particularly their 
fathers. Boys are thought to be stronger and are treated more roughly and played with more 
actively than girls as early as birth. As children get older, girls are protected more and allowed 
less autonomy than boys, and are not expected to achieve as much in the areas of mathematics 
and careers as are boys. 

Modelling Parents' Characteristics 

As predicted by Cognitive Social Learning Theory, parental characteristics influence gender 
typing in terms of the role models that are available for the child to imitate. Parental power has 
a great impact on sex typing in boys, but not in girls. Femininity in girls is related to the father's 
masculinity, his approval of the mother as a role model, and his reinforcement of participation 
in feminine activities. 

Parental Absence or Unavailability 

Because the father plays such a critical role in the development of children's gender roles, his 
absence has been related to disruptions in gender typing in pre-adolescent boys and to problems 
in relationships with peers of the opposite sex for adolescent females. Studies have shown that 
the effects of a father's absence on his daughter's interactions with men are long-lasting, 
extending even to marital choices. 

Extra - Familial Influences on Gender Roles 
 

Books and Television 

Many extra-familial influences affect gender-role typing. Male and female roles are portrayed 
in gender-stereotypic ways in television and in many children's books. Males are more likely 
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than females to be portrayed as aggressive, competent, rational, and powerful in the workforce. 
Females are more often portrayed as involved primarily in housework or caring for children. 
 

Females are less likely to be leading characters on TV, and male characters are over represented 
in children's books - although some change toward more equal treatment has occurred in 
recent years. Children who are heavy TV viewers hold more stereotyped views; however, this 
may be due to their interpretations of what they see based on previously held stereotypes. A few 
attempts to use television to change gender stereotypes have been successful, but the effects 
typically have been modest and short-lived. 
 

 

Peers, Gender Roles, and Self-Esteem 

Peers also serve as an important source of gender-role standards. Children who have masculine 
or androgynous characteristics are likely to have higher self-esteem than those who have 
traditionally feminine characteristics. 

Children are likely to react when other children violate gender-typical behaviours, and boys' 
cross-gender behaviours are more likely to meet with negative reactions from peers. Reactions 
from peers typically result in changes in behaviour, particularly if the feedback is from a child 
of the same sex. This pattern of responsiveness may lead to gender segregation, which, in turn, 
provides opportunities to learn gender-typical roles. In self-socialization, children often 
spontaneously adopt gender-appropriate behaviour. 
 

Schools and Teachers 

Teachers also treat girls and boys differently. Due to the emphasis in school on typically 
feminine characteristics such as quietness, obedience, and passivity, girls tend to like school 
better and perform better than boys in the early grades. Even in pre-school, boys receive more 
criticism from teachers, who often react to children in gender-stereotypic ways. The implication 
of young boys' perceptions of school as gender-inappropriate may be lowered motivation and 
interest in school activities, leading to the higher rate of learning problems found in boys during 
the early grades. 

The kinds of conforming and dependent behaviours encouraged in girls may be detrimental for 
their later academic success. The lack of public awareness of research findings, such as that in 
most areas of math girls do as well as boys, may prevent parents and others from encouraging 
girls to excel in these areas. 
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Gender-Role Standards and Stereotypes 

"As a mother, I don’t have any difficulty even though I did not go to school." 

"Grandparents believed that girls are of no use educationally. They believed that they are meant 
for the home and giving birth." 

"No matter how much education you give to a woman, she will one day end up in someone’s 
kitchen and all her needs will be catered for." 

"The boy is the bread-winner; therefore he must be given the best opportunities right from the 
beginning, including the best education. This will enable him to perform his manly duties 
properly in the future." 

These statements made by adults somehow clearly point to the negative attitudes that many 
parents and community members in general have towards educating girls. 
 

GENDER DISCRIMINATION 
 

Gender is a common term whereas gender discrimination is meant only for women, because 
females are the only victims of gender discrimination. Denial of equality, rights and opportunity 
and suppression in any form on the basis of gender is gender discrimination. Females are nearly 
50 percent of the total population but their representation in public life is very low. Gender 
discrimination is not biologically determined but it is determined socially; and this 
discrimination can be tackled through proper and perpetuate efforts.  
 

Half of the world’s population is female. They are doing two-third of work of the total work in 
the world but receive only one-tenth of the world’s total income. Nearly two-third of the 
women are illiterates and they possess only one percent of the total world’s assets. In the world 
only one-fourth of the families are headed by females. India is a male dominant society and 
gender discrimination is habitually customized. 
 

Following is a table which provides district wise relevant data of population, growth, sex ratio, 
literacy and density in Delhi, the capital of India. 
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S.no District Population Male Population Female population Growth Sex ratio Density 

1 North West Delhi 3651261 1960677 1690584 27.63 862 8298 

2 South Delhi 2733752 1470288 1263464 20.59 859 10935 

3 West Delhi 2531583 1349685 1181898 18.91 876 19625 

4 South West Delhi 2292363 1248700 1043663 30.62 836 5445 

5 North East Delhi 2240749 1188307 1052442 26.73 886 37346 

6 East Delhi 1707725 906721 801004 16.68 883 26683 

7 North Delhi 883418 472260 411158 13.04 871 14973 

8 Central Delhi 578671 305926 272745 -10.48 892 23149 

9 New Delhi 133713 73846 59867 -25.35 811 3820 

 

Kinds of discriminations  

From womb to death females are facing lots of discrimination against them. Some of them are 

� Foeticide - Abortion of female foetus with the help of scanning. 

� Not being given enough and nutritious food. 

� Not being allowed to go to school (Denial of education). 

� Not being given necessary health care when ill. 

� Early marriage. 

� Eve teasing, Rape and Sexual harassment. 

� Dowry. 

� Divorce, Destitution even for insignificant or no reason. 
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Causes of Gender Discrimination 

The causes of gender discrimination are 

� Educational backwardness 

� Caste 

� Religious beliefs 

� Culture 

� In the name of family history 

� Customs and beliefs 

� Races 

� Low income 

� Unemployment 

� Society 

� Family situation and 

� Attitudes 

 

Solutions for Gender Discrimination  

To find a solution to the problem of gender discrimination, the E4SD 
factor would be very useful. The E4SD factors are: 

1. Education 

Education imparts knowledge, develops skills, changes attitudes and 
improves self-confidence. It provides employment opportunities and 
increases income. Hence educating women is the best weapon to combat gender discrimination 
and to uplift their position in society. Not only females, the whole society must be educated to 
ensure equal rights for females. 
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2. Employment 

Employment provides income and security, and improves the economic position of the women. 
Employed women are given greater importance by the family members. Employment gives 
economic independence for the women. 

3. Economic Independence 

In India, it is traditionally believed that the young woman depends on her father, in the middle 
age, she depends on her husband and when older, she depends on her son. Economic 
independence is imperative for women’s development as it will release women from their 
subservient and dependent position, and provide them greater autonomy. Economic 
independence of women also helps in the national economic development. 

4. Empowerment 

Empowering women with the support of laws, education and employment will lead to the social 
acceptance of women as equal to men. Empowerment of women will not only mitigate their 
economic dependence, but will also result in the utilization of their true potential and lead to 
greater national development. 

5. Self-confidence 

Due to prolonged suppression, Indian women, and especially the uneducated and unemployed 
women have little self-confidence. Women need self confidence to fight against all the atrocities 
against them and to live self esteemed lives. Hence, boosting the morale and self confidence of 
the women is the key to fighting atrocities against women. 

6. Decision Making 

In the family as well as in the society, the woman is denied the privilege of decision-making. 
Mostly it is the men who take the important decisions in the family and in the society. This 
makes women voice-less and reduces their importance in the family as well as in the society. So, 
to end gender discrimination women must be empowered with the authority of decision-
making. 

 
 
 
 
 
 



44 
 

 
Gender Equality  
 

Gender equality refers to equal opportunities and outcomes for women and men. Gender 
equality is about valuing women and men equally. Equality means recognizing how women and 
men have traditionally been treated differently and making changes so that the work that both 
women and men do is recognized as valuable and worthy. This involves the removal of 
discrimination and structural inequalities in access to resources, opportunities and services, and 
the promotion of equal rights. Equality does not mean that women should be the same as men. 
Promoting equality recognizes that men and women have different roles and needs, and takes 
these into account in development planning. 
 

Inequalities between men and women continue to be systemic and endemic. Although there is 
progress in some areas such as education or political participation, there is still much to be 
achieved before we can say we have reached a situation of true equality in every part of the 
world. Issues affecting women, such as such as poverty or violence against women and girls 
have gender inequality and injustice as their root causes. It is only by tackling the root cause of a 
problem that real and lasting change can be brought about. 
 
Gender equality is a goal in itself but empowering women and girls is also necessary to achieve 
other internationally agreed global commitments such as the Millennium Development Goals. 
 
Key Principles for the Promotion of Gender Equality 
 

1. Achieving gender equality is not a 'women's concern' but the responsibility of all in society. 

In the past most advocates for the promotion of gender equality were women. There is 
increasing consensus that gender equality is as much men's as well as women's business. It is the 
responsibility of all in society, and requires contributions and inputs from both women and 
men. 

2. Promoting gender equality will benefit all in society. 

Empowering women and girls towards greater participation in development means working 
towards more balanced and equal power relations between the sexes.  

 

 

 

http://www.un.org/millenniumgoals/
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The promotion of equality between women and men is empowering for all. It allows both men 
and women to take part fully in social and economic life and leads to a win-win situation for 
both. 'Power-over' which refers to a situation of subordination on the one hand and domination 
on the other, is unjust and detrimental to development because of the unequal exchange it 
entails. A win-win situation is created by advocating: 

- Power-to: creative and enabling type of power, people's empowerment. 

- Power-with: group power, the whole is greater than the sum of its parts. 

- Power-within: spiritual strength, self-confidence. 
 

3. Gender equality needs to be addressed in all development programmes and at all stages of the 
programming cycle. 

It is sometimes thought that the promotion of equality between men and women is only relevant 
in the 'soft sectors' such as education, health, welfare and other care- and service-based jobs, 
and not in 'hard sectors' such as macro-economic policies, engineering, construction and other 
infrastructural development, or in decision making in politics. In other instances, it is 
considered that gender equality will be achieved if something small and extra is done especially 
for women and girls. These ideas do not lead to progress in practice, because gender inequalities 
are deeply ingrained in the social, economic, cultural and political fabric of societies. Gender 
equality is an issue which needs to be addressed in all development fields and at all stages of the 
programming cycle, in other words, at the planning and design, implementation, monitoring 
and evaluation stages. 

.4 Gender-specific measures are needed in case of pronounced inequalities. 

The relation between the promotion of gender equality and the advancement of women is not 
always well understood and sometimes it is thought that these are two different issues. This is 
not the case. The advancement of women and girls is a necessary strategy whenever they are in 
a disadvantaged position as compared to men and boys. As current inequalities are often quite 
large, equal treatment of men and women from now on is therefore not sufficient because 
existing inequalities could remain or might even become larger.  

Gender-specific measures are usually needed to redress existing imbalances between the 
position of men and women until women can participate in, and benefit from, development on 
an equal footing with men. In addition, note that gender-specific measures may involve 
activities for women, men or both.  
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5 Address practical and strategic gender needs. 

The roles of men and women in families, workplaces and institutions are generally different. 
Therefore, their needs may also vary. Two types of needs are usually identified to develop 
strategies which promote gender equality: 

Practical needs refer to needs related to basic livelihood such as food, water, shelter, income, 
clothing and healthcare. These needs arise from the actual conditions which people experience 
because of the gender roles assigned to them in society and concern inadequacies in living and 
working conditions. For poor families, these needs are often linked to survival strategies. Girls 
and women are at times the main homemakers and providers of the basic family needs and, 
therefore, have many practical needs. However, addressing practical needs only can perpetuate 
the disadvantaged position of either sex, usually women and girls, in their societies. Practical 
needs must be addressed but gender equality cannot be achieved without addressing strategic 
needs. 

Strategic needs refer to the needs related to the promotion of the equal and meaningful 
participation of boys, girls, men and women in their family and community. As women and girls 
are usually in a subordinate position when compared to men and boys in their societies, 
addressing strategic needs often means working towards the empowerment of women and girls. 
Strategic needs vary according to the particular social, economic and political context in which 
they are formulated. They concern equality issues such as enabling women to have equal access 
to job opportunities and training, sharing of family responsibilities, equal pay for work of equal 
value, rights to land and other assets, prevention of sexual harassment at work and domestic 
violence, and freedom of choice over childbearing. Examples of strategic needs for men and 
boys relate to enabling them to play a 'caring role' in the family and society and to find positive 
means of coping with stress and avoiding violence. Addressing strategic needs involves a slow 
and gradual process of changing attitudes and practices in societies. 

 

Who is responsible for addressing gender issues? 

We all are. As education practitioners and policy-makers, our job is to make sure that the 
education we provide meets the needs of all girls and boys, young women and young men 
equally, that their rights are protected, and that those most affected by a crisis receive the 
support and protection they need. 
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Gender-responsive education: THE SOLUTION  

Gender-responsive education is protective and involves both male and female learners in 
working towards gender equality. The reason being that gender is a cross-sectional issue. Thus 
it: 

 Addresses gender-based barriers so that all girls and boys, women and men can learn 

 Respects differences based on gender and acknowledges that gender, together with age, 
ethnicity, language, disability, and religion are all part of a learner’s identity 

 Enables education structures, systems and methodologies to be sensitive to all girls and 
boys, women and men 

 Ensures gender parity in education as part of a wider strategy to advance gender equality 
in society 

 Continuously evolves to close gaps on gender disparity and eradicate gender-based 
discrimination. 
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CLASSROOM ACTIVITIES 

 

a) Understanding Gender and Gender roles. 
b) Challenging Gender stereotypes. 
c) Gender Prejudice and Gender Discrimination. 
d) Clarifying Attitudes and Beliefs. 
e) Gender Equity and Gender Equality. 
f) Gender Socialization. 
g) Gender Messages through Media. 
h) Gender Scripts and Relationships. 
i) Understanding and Challenging Domestic Violence. 
j) Child Abuse: A myth or a reality. 
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Activity -1: Understanding Gender and Gender Role 

1. Definition of the Terms:  

Gender: 

 Gender refers to the socially constructed roles, behaviour, activities and attributes that a 
particular society considers appropriate for men and women. 

Gender Roles: 

A gender role is a set of social and behavioural norms that are generally considered appropriate 
for either a man or a woman in a social or interpersonal relationship. 

2. Name of the Activity:  Understanding Gender & Gender Role. 

3. Time required:-  35 minutes 

4. Method: Self Reflection and Discussion.  

5. Objective:-  

To enable the learner 
1.  To understand the meaning of term ‘gender’  
2. To develop an understanding about gender roles to facilitate the relationship of the 

gender and gender roles. 

6. Material required: List of statements 

7. Instructions for the activity:- 

Step 1: Mark two adjacent corners of the wall as ‘Gender’ and ‘Biology’.  
Step 2: Mark one corner/wall of the room as “Gender” and other corner/wall as “Biology”. 
Step 3: The teacher will read out each statement one by one and will ask the students to move 
towards the “Gender” corner/wall and “Biology” corner/wall depending upon what they feel 
about the statements.  
Step 4: The teacher will reassure students that there are no right and wrong answer and 
emphasize that the purpose of this activity is to gain further understanding.  
Step 5: After all the statements have been read, initiate a discussion on following issues:  

 Why they believe that a particular statement has gender or biological basis. 
  What is the impact of their understanding of the particular statements? 

Step 6: Encourage students to speak their mind and express their point of view how so ever 
different it may be. 

http://en.wikipedia.org/wiki/Norm_(sociology)
http://en.wikipedia.org/wiki/Interpersonal_relationship


50 
 

 

8. Note for teacher:- 

1. Students are in the process of developing their understanding of these important terms. 
2. The positive development in child incorporate greater clarity and clarification in their 

understanding of socially and culturally manifested gender role. 
3. The understanding of gender and gender role is very often influenced by their family, 

classroom environment and peer group. 

9. Key messages for students:- 

1. Gender denotes how men and women behave or accepted to behave so gender role 
vary from one society to other. 

2. Girls and boys are valued differently in different culture so are assigned different 
gender role and responsibility. 

List of statements 

1. Girls are soft and caring. 
2. It unlike men to cry. 
3. Men work only outside of the house. 
4. Men can at times get angry and beat their wives. 
5. Women are the real home makers. 
6. Women can get pregnant men cannot. 
7. Voice crack in males. 
8. Men are strong, women are weak. 
9. Men do use make up. 
10. Menstrual cycle take place in girls. 

 

 

 

 

 

 

 

 



51 
 

 

Activity – 2: Challenging Gender Stereotypes. 

1. Definition of the Terms:  

Gender Stereotypes:  

Gender stereotypes are beliefs held about characteristics, traits, and activity-domains that are 
"deemed" appropriate for men and women. For example, traditionally, typical characteristics for 
women are piety, submissiveness, and domesticity, while authority, and social behaviour, are 
traits commonly held by men. 

2. Name of the Activity:  Challenging Gender Stereotypes.   

3. Time required:-  35 minutes 

4. Method: Group Reflection, presentation and & Discussion.  

5. Objectives:-  

To enable the learner 

 To understand about gender stereotypes.   

 To become aware about the roles played by both men and women which can be 
interchangeable when required. 

 To dispel myths related to gender stereo types. 

6. Material required: case studies 

7. Instructions for the activity:- 

Step 1: Divide the class into 4 groups. 
Step 2: Each group will work on one case study. 
 Step 3: Give the group ten minutes to read the case study and discuss it 
Step 4: Ask every group to assign names to the characters in the case study assigned to them and 
discuss the reasons for giving boy/ man or girl/ woman names to the characters. 
Step 5: Ask group reporters to share why did their group decide on these particular names for 
the characters. If there are different views, all of them should be reported. 
 
Step 6: After each group presentation, ask all the learners to vote whether they think that the 
characters are male or female by a show of hands.  
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8. Note for the teacher: 

The term like gender / gender role / gender identity/ gender stereotypes may have an overlap in 
the understanding of students so a connect for each term needs to be built up through examples.  
 

9. Key messages for the students:  

  Sex is biologically determined but gender is influenced by the interaction of biological, 
psychological, social, cultural and historical factors. 
 

  Qualities like bravery, shyness, weak and strong are not ‘male’ or ‘female’. Qualities don’t have 
a gender. A woman can be strong; a man can be shy etc. Society creates the ideas about which 
qualities a man should possess and which qualities a woman should possess. These messages 
are present all around us – in the songs we hear, the movies we watch, the games we play, the 
books we read etc. 

 

  Family members, neighbours and even friends can give us these messages about how girls and 
boys should behave. For example a boy who is crying is likely to hear ‘boys don’t cry’ from 
family as well as friends. These ideas are so strong that often we also start internalizing and 
believing in them. These ideas are called gender stereotypes and are reinforced by socialization. 
 
 

Case studies 

Case I - Both ‘A’ and ‘B’ study in the same class. They are attracted towards each other. They 
have expressed their feelings to each other. Both try to spend a lot of time together. Since they 
are also neighbours, they manage to take out time for each other. Sometimes they also buy gifts 
for each other with their pocket money. 
Case II - Two friends ‘D’ and ‘E’ were walking on an isolated road at night. Suddenly a thief 
accosts them, shows them a knife and in a gruff voice asks them to hand over all their money.  
D starts to run in the opposite direction while E grabs the thief’s hand and punches the thief 
hard, forcing the thief to drop the knife. The thief flees leaving the knife where it had fallen. 
Case III - ‘X’ studies in class VIII. In school, X does not get a chance to wear makeup. But X loves 
to dress up a lot. Sometimes at home, ‘X’ wears make up, dances to the tune of bollywood music 
and feels at the top of the world. 
Case IV - Y has been attracted towards Z for some time now. Y wishes Z would reciprocate these 
feelings. Y’s friends know about this attraction and think that Y should give some expression to 
the feelings. Today Y gave a flower to Z. 
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Activity - 3: Gender Prejudice and Gender Discrimination 

1. Definition of the Term (for teacher’s personal knowledge) 
Gender Prejudice: 
Gender Prejudice is the attitude towards the members of some group based solely on their 
membership in that group. It can be positive or negative. 
Gender Discrimination: 
Gender discrimination is any distinction, exclusion or preference based on sex or gender, which 
has the effect of nullifying or impairing equality of opportunity and treatment. 
 

2. Name of the Activity: Classification of the listed words according to our perception. 
3. Time: 45 minutes 
4. Method: Reflection and self assessment 
5. Objectives 

The learner understands: 
 His/her perception of gender (if any). 
 The manifestation of these non-neutral inclinations (if any). 
  How prejudice leads to discrimination. 

6. Materials Required 
Teacher: List of words. 
Student: Paper, pencil/pen, eraser and ruler. 
 

7. Instructions for the activity:- 
 

a) The teacher gives the following steps of instructions: 

Step 1: Take a piece of paper and make three columns. Name each column as ‘Man’, ‘Woman’ 
and ‘Both’ respectively. 

Step 2: I’ll read out words one at a time and you have to categories the word in any one of the 
column. 

Step 3: There are no right or wrong answers. 
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b) After finishing with the words, the teacher asks the students to add up the number of words in 
each column and write the total below each column. 

c) Now the teacher defines “gender prejudice” and how it is formed. 
d) A moment of break is given to the students for self-analysis based on their categorization of 

words of the list. 
e) Then the teacher discusses the consequences of gender prejudice - and one of the many 

consequences is “Gender Discrimination”. 
f) The teacher asks the students to give incidents from what they see around them as “Gender 

Discrimination”. 
g) Finally the teacher tables the issue in front of students and asks them, ‘how they would like to 

see the changes in the circumstances (examples) discussed in the previous step’. 
 

8. Note for the Teacher 
 Gender refers to both Femininity and Masculinity, thus the discussions need to be oriented 

towards balance in both the genders. 
 When gender discrimination is being explained- give examples of discrimination of both the 

genders. 
 Various forms of discrimination are discussed.  

 
9. Key messages for students 

 
The students understands 
  What ‘Prejudice’ is and how gender prejudice is formed. 
  How the perceptions/opinions are formed in our society through ages. 
 The impact of society, culture, religion and tradition in the perception of an individual. 
 Various forms of gender prejudice. 
 The manifestation of ‘Gender Discrimination’. 
 How prevalent it is in our society. 
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The List of Words  

1. Dependent  

2. Active  

3. Bread Winners 

4. Emotional  

5. Competent 

6. Cautious  

7. Peace Makers 

8. Assertive 

9. Protectors 

10. Followers 

11. Gentle 

12. Competitive 

13. Self-reliant 

14. Objective 

15. Less Important 

16. Nurturing 

17. Outspoken 

18. Fickle 

19. Strong 

20. Implementers 

21. Focused 

22. Warm 

23. Co-operative 

24. Logical 

25. Aggressive 

26. House Keepers 

27. Fragile 

28. Decision Makers 

29. Leaders 

30. Fearful  

31. Weak 

32. Adventurous 

33. Consistent  

34. Passive 

35. Brave 

36. Supporters 

37. Flexible 

38. Soft-Spoken 

39. Subjective 

40. Incompetent 

41. Independent 

42. Powerful 
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Activity – 4: Clarifying Attitudes and Beliefs 

1. Definition of the Terms:  

Attitudes: 

A predisposition or a tendency to respond positively or negatively towards a certain idea, 
object, person, or situation. Attitude influences individual choices of action, and responses to 
challenges, incentives, and rewards (together called stimuli).  

Beliefs: 

 Mental acceptance of and conviction in the truth, actuality, or validity of something: His 
explanation of what happened defies belief. 

2. Name of the Activity:  classification of the statements.   

3. Time: 35 minutes  

4. Method: self realization  

5. Objectives: To enable participants: 

 To explore their own attitudes and the groups attitudes  about  gender 
 To analyze and cogently rationalize attitudes and emotions related gender. 
 To develop healthy, equitable and realistic attitudes toward their gender. 

6. Material required :  

Teacher: handout to Students  
Student: paper, pencil, Blackboard / White Board 
 

7. Instructions for the Activity  

             Before starting the activity draw the following three faces on the board. 
 Agree         Disagree                         Neutral 

                                                             
 

 
 
Step 1: Explain the participants that the faces represent the options agree, disagree and neutral. 
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Step 2: Distribute the handout to each student (only 5 statements). 
Step 3: Tell them to read each statement one at a time then choose the statement which closely 
represents their feeling or view and draw it against the statement, one of the indicated faces.  
Step 4: now the teacher makes a tabular column of their opinion on the blackboard. 
Step 5: she takes the number of students of various opinion by asking them to raise their hands 
for each/opinion. 
Step 6: Initiate the discussion on following points: 
Step 7: How did you you feel when you heard of other’s view. 
Step 8: Did you feel like changing the decision, if yes what was that persuaded you to change. 
Step 9: What would you do if you need to change other’s views /choice? 
 

8. Note for the Teacher 

 The discussion among the students may assume a personal note. Please note that 
participants should not question or raise personal issues. 

 It is important to understand one values and belief and also listens to others point of 
view and re-examine ones' position to understand its impact on one's life and work. 

9. Key messages for the students: 

 Men and Women are different that does not mean they are unequal. 
 One needs  to understand the  importance or questioning the established position for 

effecting a change. 
 The change is required at personal level that comprises both attitudinal and 

behavioural. 
 

Handout (Any 5)  

 Men and women can never be equal because they are biologically equal. 
 All the talk about gender brings conflict to the family and so should be discouraged.  
 Domestic violence is a private issue and NGOs should not interfere. 
 Women should have the choice to decide about their own fertility and reproduction as 

they have face the problems associated with childbirth. 
 
 

 Having an abortion is a woman's right. 
 Boys and men should not cry. 
 In mixed community based groups, women cannot play active role in the discussions 

and decisions. 
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 Motivating women to become members of committees and encouraging them to be 
present in some meetings is the maximum participation one can acgieve. 

 Gender equality is an urban concept and is not reliant to rural scenario. 
 Women invite eve teasing by their proactive dress and behaviour. 
 Women are less competitive than men because they are by nature less competitive than 

them. 
 NGO's need women functionaries to be able to mobilize women as men cannot do this 

work. 
 By targeting family as a unit development benefits reach all the members. 
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Activity – 5: Gender Equity and Gender Equality 

1. Definition of the Term 

Gender Equity:  

It is the process of being fair to women and men. It refers to treating men and women 
differently or the same when appropriate, to achieve outcomes that satisfy the needs of both. To 
ensure fairness, strategies and measures must often be available to compensate for women’s 
historical and social disadvantages that prevent women and men from otherwise operating on 
a level playing field. Equity leads to equality. 

Gender Equality: 

It means that women and men enjoy the same status and are in the same position to access 
resources and opportunities. Men and women have equal conditions for realising their full 
human right and potential to contribute to national, political, economic, social and cultural 
development and to benefit from the results. It is the equal valuing by society of both 
similarities and differences between women and men and the varying roles they play. 

2. Name of the Activity: Quiz 
3. Time: 30 minutes 
4. Method: Understanding, comprehending and brain storming on the teachings/messages of 

eminent people in the world. 
 

5. Objectives 
To enable the learner 

 To understand the terms of equity and equality. 
 To understand the win-win status of equity and equality. 
 To develop respect for all irrespective of gender. 

 
6. Materials Required: Printed multiple choice questionnaire, pencil/pen, and eraser. 
7. Instructions for the activity  

Step 1: Teacher distributes the printed questionnaire to the students and asks them to tick the 
correct answer. 
 
Step  2: Students are given 20 minutes to complete the task. 
Step 3: After the students have finished, a class discussion on the quotes/saying of each 
personality is discussed. 
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8. Notes for Teachers 

 Apart from discussing the terms ‘Gender equity’ and ‘Gender Equality’, they lead the 
discussion to describe the win-win status when equal status is given to both the gender. 

 This leads to respect for all in the society. 
 

9. Key messages for students  
The students understand 

 The terms ‘Gender Equity’ and ‘Gender Equality’. 
 They comprehend the messages that great leaders have given and their perspective of 

gender equality. 
 Get inspired by the messages/teachings. 
 To respect every individual’s rights irrespective of gender. 

 

THE QUIZ 

1. “Of all the evils, for which man has made himself responsible, none is so degrading, so 
shocking, or so brutal as his abuse of the better half of humanity; to me, the female sex is 
not the weaker sex.” 
a. Gloria Steinem, journalist and women’s rights activist. 
b. Margaret Thatcher, former prime minister of the United Kingdom. 
c. John Adams, second president of the United States. 
d. Mahatma Gandhi, leader of the Indian independence movement. 
 

2. There is no female mind. The brain is not an organ of sex.  
a. Charlotte Perkins Gilman (U.S. educator and activist, 1860-1935). 
b. Helen Keller, author and lecturer. 
c.  Angela Davis, activist, organizer, and university professor. 
d. Che Guevara, Argentine-born Marxist revolutionary. 

 
 

3. I ask no favours for my sex, I surrender not our claim to equality. All I ask of our 
brethren is that they will take their feet from off our necks, and permit us to stand 
upright on the ground which God has designed us to occupy. 

a. Sarah Grimké (U.S. abolitionist and suffragist, 1792-1873). 
b. Gloria Steinem, journalist and women’s rights activist. 
c. Margaret Thatcher, former prime minister of the United Kingdom. 
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d. Leon Trotsky, Ukrainian-born Bolshevik revolutionary and Marxist theorist. 
 

4. Male and female represent the two sides of the great radical dualism. But, in fact, they 
are perpetually passing into one another. Fluid hardens to solid, solid rushes to fluid. 
There is no wholly masculine man, no purely feminine woman. 

a. Margaret Fuller (U.S. author and critic, 1810-1850). 
b. John Adams, second president of the United States. 
c. Betty Friedan (U.S. feminist, 1921- ). 
d. Gloria Steinem, journalist and women’s rights activist. 

 
5. Gender equality is more than a goal in itself. It is a precondition for meeting the 

challenge of reducing poverty, promoting sustainable development and building good 
governance. 

a. Manmohan Singh. 
b. Atal Bihari Vajpyee. 
c. Kofi Annan. 
d. Bill Gates. 

 
6. We need not just a new generation of leadership but a new gender of leadership. 

a. Bill Gates. 
b. Bill Clinton. 
c. Mahatma Gandhi. 
d. Indira Gandhi. 

 
 
 

 
 
 

7. I'm suspicious of any man or woman who approaches their own liberation with any 
kind of gender bias. 

a. Kofi Annan. 
b. Hu Jintao. 
c. A n dr ew  Co he n .  
d. V l a d i m ir  P u t i n .  

 
8. We must focus on people as people, regardless of race, creed, colour or gender. 

a. J u dg e  M i l l s  La ne .  
b. B i l l  C l in to n .  
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c. Benazir Bhutto. 
d. Swami Vivekananda. 

 
9. “Women are a great source of strength in creating human civilization ... The promotion 

of gender equality and protection of women's rights impact on the immediate interests of 
women and decide whether human beings can fully develop their potential and pursue a 
better life”. 

a. Helen Keller. 
b. Hu Jintao. 
c. Dr. APJ Abdul Kalam. 
d. Kofi Annan. 

 
10. “When people are discussing as to what man and woman can do, always the same 

mistake is made. They think they show man at his best because he can fight, for instance, 
and undergo tremendous physical exertion; and this is pitted against the physical 
weakness and non-combating quality of woman. This is unjust. Woman is as courageous 
as man. Each is equally good in his or her way.”  

a. Swami Satya Sai Baba. 
b. Swami Vivekananda. 
c. Swami Ramdev Baba. 
d. Sri Ramakrishna Paramahans. 

 

 

Answers 

1. Mahatma Gandhi. 
2. Charlotte Perkins Gilman. 
3. Sarah Grimke. 
4. Margaret Fuller. 
5. Kofi Annan. 
6. Bill Clinton. 
7. Andrew Cohen. 
8. Judge Mills Lane. 
9. Hu Jintao. 
10. Swami Vivekananda. 
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Activity - 6:  Gender Socialization 

1. Definition of the Terms:  

Gender Socialization 

Socialization refers to people adapting ideas about social roles from other members of their 
society. Some theories of socialization emphasize how society sanctions what is considered 
inappropriate behaviour, while other theories such as the socialization approach suggest that 
gender identification and behaviour is learned by the child by rewarded for behaviours that are 
seen as appropriate towards their sex; in other words, gender is socially taught and acquired. 

2. Name of the Activity:  Expression of individual opinion/perception  

3. Time required: 35 minutes 

4. Method: Individual perception of the societal norms  

5. Objectives:-  

To enable the learner 
 To understand the meaning of term ‘gender socialization’. 
 To develop an understanding about how gender roles are learned.  
 To understand variations in gender roles in different socio-cultural settings and over 

the period of time. 

6. Material required: Paper, pencil, tape etc. 

7. Instructions for the activity: 

Step 1: The teacher will distribute red and blue strips to each and every student and ask them to 
write statements within 5 min. that what they are supposed to do in blue strip as a boy/girl and 
what they are suppose to not do in red strip as a boy/girl.  

Step 2: When everyone is done, this list can be pasted on the wall or display board so that all 
students can roam around and see other students’ list. 

Step 3: Initiate a discussion later by asking students: 

 

 

  Who told them these dos and don’ts? 

http://en.wikipedia.org/wiki/Socialization
http://en.wikipedia.org/w/index.php?title=Socialization_approach&action=edit&redlink=1
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 Do they see any difference in the list of do’s and don’ts of other students? If yes why? 
(Here teacher can facilitate the discussion by giving some more examples of variations 
in gender roles in different societies and emphasize that change in socio-cultural 
settings caused the learning of gender roles.) 

 What was appropriate for their grandfather/ grandmother, do they think it applies to 
them also?  

(Here teacher can facilitate the discussion and emphasize that gender roles are not fixed 
and it changes over the period of time.)  

8. Note for the teacher 

 The way men and women behave is the result of social learning and it has very little to do 
with sex (biology). 

 Girls and boys are not only assigned different gender roles but societies value these 
gender roles differently. Generally women’s roles and contributions are devalued. 

 

9.       Key messages for the students:  

1. Girls and boys are valued differently in different culture so are assigned different gender 
role and responsibility. 

2. Gender denotes how men and women behave or accepted to behave.  So gender role vary 
to one society to another. 

3. Gender socialization contributes to the feeling of equality between boys and girls. 
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Activity - 7: Gender Messages Through Mass Media 
 

1. Name of the Activity: Rating Scale  

2. Time required: - 35 minutes 

3. Method: Self Analysis and Assessment   

4. Objective: 

To enable the learner 
 To understand the meaning of term ‘Mass Media’. 
 To develop an understanding about Mass Media roles to facilitate the relationship of the 

gender. 

5. Material required: - List of statements, Paper, Pencil   

6. Instructions for the activity:- 

Step1: Start the activity by asking students to give examples of popular TV shows, movies or 
magazines. 

Step 2: List them on the board and ask students to rate the portrayal on a scale from 0 to 10 for 
their representation and treatment of diverse groups of people. Explain that by “diversity”, 
means people of different colour, women, old people, people with disability etc. 

Step 3: After this, divide the class into group of 5 students each. 

Step 4: Ask the students to discuss within their group a common T.V. advertisement depicting 
men and women in different roles.   

Step 5: Let them continue the discussion for 10 minutes and then call them for enacting the 
advertisement. 

Step 6: The other groups are asked to carefully observe the enactment. 

Step 7: After the presentation, initiate the discussion on the following points. 
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A.  Did the male and female have similar role in the act or was their noticeable difference 
in the type of role they projected. 

B. Was the role depicted by the male inherent for the male? 
C.   Can the man’s and women’s role be interchanged? 
D. Was there any glorification of the role played by the man and women? 

E. What do women’s images presented by commercials within   TV space communicate to 
the audience about a woman’s role at home, at work, in political and social life? 

F. How have women’s images presented by commercials within TV space changed during 
the past decade due to transformational processes within society? 

G. Do images presented on TV correspond to reality? Social consequences of the conflict 
between the “desired” image and “real” women. 

 
7. Note for the teacher: 

 
The term like gender / gender role / gender identity/ gender stereo types may have an overlap 
in the understanding of students so a connect for each term needs to be built up through 
examples.  
 

8. Key messages for the students:  
Both men and women are limited in their behaviours, responsibilities, and life choices because 
of culturally assigned roles and responsibilities. 
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Activity - 8: Gender Scripts and Relationships 

1. Definition of the Terms: 

Gender Scripts:  

Gender scripts refers to the way people’s attitudes, perceptions, assumptions and expectations 
have been formed in earlier years specifically about gender. One’s perception of own role in 
society and family, based on sex, is lifted from the gender scripts that one is introduced into.  
Our gender scripts are culturally defined.  

2. Name of the Activity: Case Study Discussion 

3. Time required:-  : 1 hour 

4. Method: Self Reflection and Group Reflection  

5. Objective:-  

 To understand why gender roles, behaviour and values are so deeply entrenched in 
people. 

 Participants will be able to explain how social environments influence gender 
inequalities. 

6. Material required: Flip charts, blackboard, Newsprints, markers, masking tape, cards of 
different colours and case studies. 

7. Instructions for the activity:- 

Step 1: Orient the class with ‘Gender’  

‘Gender is a socially learned behaviour”, and now we will look further into how and where we 
got gender beliefs and practices by looking at the agencies of gender socialization. 

Step 2: Teacher will discuss that stereotypes about gender roles can affect our relationships. 
Explain that this activity will explore situations where gender roles and stereotypes could affect 
goals, decisions and relationships. 

Step 3: Divide the class into groups and provide them with case studies. 

 

Step 4: Ask them to discuss the questions that follow the case study in their groups. 
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Step 5: After 20 minutes, teacher will facilitate the discussion on following pointers: 

  How does a boy or a girl grow in the family and in society? 
  How they both are treated? 
  What are the norms and values of society relating to women and men? 
  Where do these expectations come from, and how are they reinforced? 
  Are the social values and norms justifiable or not? Can they be changed? 
 What are some of the ways changing gender roles have affected relationships between 

men and women (a) in social settings, (b) in families and (c) in the workplace? 

Step 6: Repeat the key question and ask the participants if the activity enabled them to respond 
to the question.  If necessary, clarify uncertainties. 
 

8.     Note for the teacher:- 

In order to decrease stereotypes and allow people to live with respect and dignity, it is 
important to broaden knowledge and understanding of different kinds of people and be aware 
of the rights of all people. 
 

9.    Key messages for students:- 
 

 Family members, neighbours and even friends can give us these messages about how girls and 
boys should behave. For example a boy who is crying is likely to hear ‘boys don’t cry’ from 
family as well as friends. These ideas are so strong that often we also start internalizing and 
believing in them. These ideas are called gender stereotypes and are reinforced by socialization. 

  These stereotypes are not determined by nature but are created by society. There is a vast 
diversity which cannot be captured by stereotypes. 

 Discrimination and neglect of the girl child could be in terms of inadequate nutrition, denial or 
limited access to education and health, and domestic violence. In one of its worst forms, it leads 
to elimination of daughters even before birth, as practiced through sex selection.  

 It is a myth that sex selection is caused by poverty or illiteracy. This practice is prevalent right 
across the country, even in regions that are prosperous and people are literate. 
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Case studies 

Case Study #1 

Geet lives in one such village, where Women are marginalized, and are considered to be 
nothing more than animals dependent on other   members of the family.  . She was married by 
the age of sixteen while still in ninth grade. After the marriage, she was forced to leave school 
because of household responsibilities, and because of other cultural barriers that kept her in 
the home.  After two years of marriage, Geet gave birth to a girl.  Because she had a daughter, 
Geet’s husband and family began to physically and emotionally abuse her.  Finally, Geet could 
no longer tolerate the violence and went to a women’s NGO where she shared her problem.  
The NGO staff went to Geet’s home and tried to convince the husband and family to refrain 
from violence.  The pleas on Geet’s behalf were in vain.  Geet became pregnant again; she 
became anxious and depressed during her pregnancy.  She thought that if she had another 
daughter, she would suffer violence again.  This time, Geet gave birth to a son.  Her family and 
husband treated her altogether differently.  They invited their neighbors to celebrate the 
occasion. It is not only Geet’s family, but in many other families of that culture who hope for a 
son and hate the birth of a daughter. 
 

Discussion: 

 1. Why was Geet always worried? 

2. What was the cause of her anxieties? 

3. How did the family disposition toward Geet suddenly change? What were the causes? 

4. Was the NGO response appropriate? How could it have been different? 

5. How did the birth of a son change Geet’s relationship with her family? 

Case Study 2: 

Shalu was born in the family having one elder son. Following the birth of her brother, Shalu’s 
father decided that one son was sufficient to continue the family lineage, and he decided to 
have a vasectomy. But shortly after, Shalu’s mother became pregnant again, and her father 
accused  
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her mother of having other relations. He started drinking heavily, and aggressively blamed 
Shalu’s mother for getting pregnant.  

Every day, the quarrels became more violent. Shalu’s father hit her mother, burned her with 
cigarettes, and forbade her to go outside. The nine months of pregnancy were hell, but at last 
Shalu’s mother gave birth to a baby daughter. Shalu’s father was not pleased that the child was 
female, and often told Shalu that she was not his daughter. Shalu felt lonely, and received no 
love or attention. She also felt guilty, and blamed herself.  After seven years, the mother became 
pregnant again and they realized that the vasectomy had not been successful. Another 
daughter was born.  Several years later, Shalu obtained a job and started studying for her B.Sc. 
However, the incidents of her childhood have left a permanent mark on her, and she is still 
unable to accept herself or understand who she is.  

Discussion 

1. Who is responsible for Shalu’s inability to accept herself and how? 

2. How is this situation typical of others in India and how is it different? 
 

Case Study : 3 

Sani is 26 years old now. She was 21 when she was married to a man from a poor family. Soon, 
however, Sani’s husband realized that he was unable to afford their day-to-day expenses. After 
several months, Sani’s husband, Shanta, a jobless young man, decided to go to Mumbai. Sani  
did not receive word from Shanta, and was worried about him for long and then she decided to 
go to Mumbai to locate him. Eventually, she found him, and he was amazed to see her. Both of 
them shared their sorrow and grief. Shanta confessed that he had avoided communicating with 
her because he’d failed to find any substantial work. After a couple of months together in 
Mumbai, Sani became pregnant and was exceedingly happy. When her due date approached, 
her husband suggested that she return home. He said that he wouldn't be able to devote very 
much time to her and that it would be easier for both of them if she went home. Sani was 
confused, but finally she returned to her native place. 

A month after her arrival, Sani gave birth to the child. Years passed, but still Shanta did not 
return. Sani was forced to seek other ways of supporting herself, but she was illiterate and 
found it nearly impossible to find any work in the village.  
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Eventually, she joined an adult literacy class conducted by an NGO in her village. She became 
actively involved in other activities of the organization.  

Now, Sani's ultimate goal is to educate her son in order to provide him with a bright future. In 
the meantime, Sani has continued to help others while preparing to take a formal examination 
at the school. She will be sitting alongside her son for this year’s Class 2 examination. 

Discussion 

1. How is Sani different from other women and how is she the same? 

2. Why do men such as Shanta migrate for work? Do women also do this? Why or why not? 

3. What obstacles did Sani overcome? How? What were the results? 

4. Are there similar stories of people who have joined literacy groups with your organization or 
NGO or one you know about?  

5. How can the NGO be aware of these situations and work to support people caught in these 
situations? 

Case Study #4 

Snehi is a 10 year-old girl. She is from the SC (who are considered the untouchable caste, and 
who clean toilets as a profession). Snehi was married six months earlier to a 14 year-old boy 
from a different village. She doesn't know why she was married at such a young age. She is still 
living in her parents’ home because they believe that until GAUNA (a ceremony performed by 
the groom’s family) is performed, Snehi can't live at her husband's home. Snehi doesn't know 
when she is going to her husband's place, and when asked about her marriage and her 
husband, she just smiles and doesn’t say anything. Snehi does not go to school. She helps her 
mother in the kitchen and looks after her younger siblings. When she tried to discuss her 
marriage with her parents, she received the response, “This is the system here, and we can't 
help it. If our daughter doesn’t get married now, then other people will think that something is 
wrong with our girl." 

Discussion 

1. Who is responsible for child / early marriages? Parents, society, or others? How are they 
responsible?  

2. How can we change the system? 
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Activity – 9: Understanding and Challenging Domestic Violence 

House- child-street (warming up / energizer) - It can be used to start discussion about 
domestic violence 

1. Definition of the term:  

Domestic Violence 

Any incident of threatening behaviour, violence or abuse (psychological, physical, sexual, 
financial or emotional) between adults who are or have been intimate partners or family 
members, regardless of gender or sexuality. 

2. Name of the Activity: Role Play and Discussion   

3. Time Required : 10 min (for warming up) + 25 min 

4. Method: Brainstorming  

5. Objective: activity will enable the learner to  

 Increase their understanding of prevalence of domestic violence  
 Identify common characteristic of domestic violence  
 Increase their understanding of barriers to leaving a violent relationship, gaining 

empathy for rather than blaming the victim 
 It will enhance the awareness about physical/emotional/sexual/domestic violence. 

6. Material Required:  Class Room or open space 

Teacher – A slip with statement  

PROCESS    

1.  Divide the class into groups each of three students 

2. Two students of each group will raise the hands and join to represent the house. 
3. Tell the third student to enact as child living in that house. 
4. Each child should find a house. 

 
 

5. Convey the message “OUR RIGHT TO BE PROTECTED FROM VIOLENCE”. 
6.  Explain that when you  (teacher) shout “HOUSE” (made by two students) all the house 

should leave the child and quickly find a new child. 
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7. When you shout “CHILD” all the children should leave their house and quickly find a new 
house. 

ASK THE QUESTION  

1. How do you feel when you had a home? 
2. How do you felt when you could not find a home? 

 
7. Instructions for the activity:  
Step 1: Divide the class into five groups.  
Step 2: Teacher will write one statement each on a paper slip. 
Step 3: Teacher will give one slip to each group and give five min to discuss and justify the 
statement with the instruction to include the causes, various form of violence and what are the 
consequences face by the victim.     
Step 4: Group leader will be invited to express group’s point of view. 
Step 5: Teacher will summarize the discussion.  

STATEMENTS  

 85% of reported cases of dating/ domestic violence are committed by men against women. 
 15% of reported cases of dating/ domestic violence are committed by women against men. 
 60% of children growing up in abusive homes will repeat the behaviour in the future. 
 68% of young women who experience rape know their rapist either as a boyfriend, friend 

or casual acquaintance. 
 One in every three teen relationships is violent. 

8. Note for the Teacher  

 Encourage student’s sensitivity towards the victim of violence by openly discussing the 
consequences of violence. 

 Certain film scenes can also be taken for discussion…… 
 
 

 This would nurture the skill of empathy among the students. 
 Briefly tell/discuss about some of the ideas/ incident on violence. 
 Share possible reasons for violence in the home. 

 

9. Key Messages for Students: 
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 Violence in any form is bad we all need to reduce violence as it hurts the body, mind and 
the soul of the victim. 

 Violence can be anywhere home& family /school/institution/work place/community. 
 Insults, name calling, threat, isolating or rejecting a family member is a form of violence 

with very serious implication. 
 Neglecting females and disabled is also violence. 
 Harsh treatment, punishment, beating etc is physical violence. 
 Know where to get help. 
 Learn to keep control over their situations (if any as well). 

 

Activity - 10: Child Abuse: A myth or a Reality. 

“Age of wonders, age of blunders, age of happiness then why few faces are sad” 

1. Definition of the Terms:  

Child abuse: 

Child Abuse or maltreatment constitutes all forms of physical and/or emotional ill-treatment, 
sexual abuse, neglect or negligent treatment or commercial or other exploitation, resulting in 
actual or potential harm to the child’s health, survival, development or dignity in the context of 
a relationship of responsibility, trust or power. 

2. Name of the Activity: Group Discussion  

3. Time Required- 35 minutes 

4. Method: Brainstorming and Self Reflection  

5. Objectives: Activity will enable the learner to:   

 Understand the meaning of abuse.  
 It will clarify the types and implications of abuse.  
 To enhance awareness about the laws. 
 To develop empathy, critical thinking. 

 

6. Material Required- EPISODE/EVENTS/STORY about physical/sexual abuse from daily news 
papers & magazines. 

7. Instructions for the Activity: - 
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Step 1: Select simple, realistic and short episode and events for case studies. 
Step 2: Read the case study very slowly in the class. 
Step 3: Emphasize main points so that every student understand it. 
Step 4: After reading out the case study initiate the discussion by asking few questions. 
Step 5: Try to know the point of view of every student. 
 

CASE STUDY  

A child who is 14 years old is very friendly and all rounder. One day the child returns from the 
maths tuition. Mommy observes that the child is frightened and has difficulty in walking. 
Mother asked whether he/she has fallen somewhere. Child refuses. He/she looks dull and sad. 
Next day after coming from school, the child refuses to go for tuition. Mother is scolding for 
missing the class, but the child is adamant and requesting his/her mother not to force for math 
tuition.        

KEY QUESTIONS 

1. What are the possible reasons for child’s sad and withdrawn behaviour? 
2. If you were in child’s place, how would you respond subsequently? 
3. Comment upon the mother reaction to child’s behaviour. 
4. How do you think the child could have done to prevent such an experience? 
5. Is there any scope of help in Indian judiciary system?   

   

8. Note For The Teacher 

Establish channels of communication and keep them open. Listen carefully and sensitivity. 
Respect the privacy of the child. Explain abuse can be physical or sexual. Make them 
understand risks/dangers for girls/boys alike. Empower the child with laws.    

9. Key Messages For Students  

1. Abuse can be a various forms  
2. It is bad  
3. You are need to report or talk to your parent or a trusted adult.  
4.  Child will be sensitized that some people they know, trust, love may try to hurt them or 

touch them in appropriately. 
5. The person who abuses is culprit and needs to be punished and there are laws for the 

same.   
6. Zero tolerance policy. 
7. Child help line number 1098 
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Parents’ Contribution in Gender Education 

In a society which is rife with gender stereotypes and biases, children regularly learn to adopt 
gender roles which are not always fair to both sexes. As children move through childhood and 
into adolescence, they are exposed to many factors which influence their attitudes and 
behaviours regarding gender roles. These attitudes and behaviours are generally learnt first in 
the home and are then reinforced by the child's peers, school experience, and television 
viewing. However, the strongest influence on gender role development seems to occur within 
the family setting, with parents passing on, both overtly and covertly, to their children their 
own beliefs about gender. This overview of the impact of parental influence on gender role 
development leads to the suggestion that an androgynous gender role orientation may be more 
beneficial to children than strict adherence to traditional gender roles.  

Introduction 
 
Children learn at a very early age what it means to be a boy or a girl in our society. Through a 
myriad of activities, opportunities, encouragements, discouragements, overt behaviours, covert 
suggestions, and various forms of guidance, children experience the process of gender role 
socialization. It is difficult for a child to grow to adulthood without experiencing some form of 
gender bias or stereotyping, whether it is the expectation that boys are better than girls at math 
or the idea that only females can nurture children. As children grow and develop, the gender 
stereotypes they are exposed to at home are reinforced by other elements in their environment 
and are thus perpetuated throughout childhood and on into adolescence (Martin, Wood, & 
Little, 1990).  

A child's burgeoning sense of self, or self concept, is a result of the multitude of ideas, attitudes, 
behaviours, and beliefs that he or she is exposed to. The information that surrounds the child 
and which the child internalizes comes to the child within the family arena through parent-
child interactions, role modelling, reinforcement for desired behaviours, and parental approval 
or disapproval (Santrock, 1994). As children move into the larger world of friends and school, 
many of their ideas and beliefs are reinforced by those around them. A further reinforcement 
of   
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acceptable and appropriate behaviour is shown to children through the media, in particular, 
television. Through all these socialization agents, children learn gender stereotyped behaviour.  

As children develop, these gender stereotypes become firmly entrenched beliefs and thus, are a 
part of the child's self concept.  

Parental Influence 

A child's earliest exposure to what it means to be male or female comes from parents (Lauer & 
Lauer, 1994; Santrock, 1994; Kaplan, 1991). From the time their children are babies, parents 
treat sons and daughters differently, dressing infants in gender specific colors, giving gender 
differentiated toys, and expecting different behavior from boys and girls (Thorne, 1993). One 
study indicates that parents have differential expectations of sons and daughters as early as 24 
hours after birth (Rubin, Provenzano, & Luria, 1974). 

Children internalize parental messages regarding gender at an early age, with awareness of 
adult sex role differences being found in two-year-old children (Weinraub, Clemens, Sachloff, 
Ethridge, Gracely, & Myers, 1984). One study found that children at two and a half years of age 
use gender stereotypes in negotiating their world and are likely to generalize gender 
stereotypes to a variety of activities, objects, and occupations (Fagot, Leinbach, & O'Boyle, 1992; 
Cowan & Hoffman, 1986). Children even deny the reality of what they are seeing when it 
doesn't conform to their gender expectations (i.e., a child whose mother is a doctor stating that 
only men are doctors) (Sheldon, 1990). 

Sons have a definite edge as far as parental preference for children is concerned. Most parents 
prefer male children to female children throughout the world (Steinbacher & Holmes in Basow, 
1992, p. 129). Also, people who prefer sons are more likely to use technology for selecting the 
sex of their child (Steinbacher & Gilroy, 1990). This preference for male children is further 
emphasized by the finding that parents are more likely to continue having children if they have 
only girls than if they have only boys (Hoffman, 1977).  

Reasons given by women for their preference for sons are to please their husbands, to carry on 
the family name, and to be a companion to the husband. Reasons for wanting daughters 
include  
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having a companion for themselves and to have fun dressing a girl and doing her hair 
(Hoffman, 1977). 

Parents encourage their sons and daughters to participate in sex-typed activities, including doll 
playing and engaging in housekeeping activities for girls and playing with trucks and engaging 
in sports activities for boys (Eccles, Jacobs, & Harold, 1990). Children's toy preferences have 
been found to be significantly related to parental sex-typing (Etaugh & Liss, 1992; Henshaw, 
Kelly, & Gratton, 1992; Paretti & Sydney, 1984), with parents providing gender-differentiated 
toys and rewarding play behaviour that is gender stereotyped (Carter, 1987). While both 
mothers and fathers contribute to the gender stereotyping of their children, fathers have been 
found to reinforce gender stereotypes more often than mothers (Ruble, 1988).  

Gender Role Development  

In a society filled with gender stereotypes, children regularly learn to adopt gender roles.  

Gender Stereotypes: widely held beliefs about characteristics thought appropriate for males and 
females.  

Gender Roles: the reflection of gender stereotypes in everyday behaviour (Berk, 2000). 

Children are exposed to many factors which influence their attitudes and behaviours regarding 
gender roles. These attitudes and behaviours are generally learned in the home and are then 
reinforced by the child's peers, school experience and the media.  

The strongest influence on gender role development seems to occur within the family, with 
parents passing on, both overtly and covertly, their own beliefs about gender (Witt, 1997).  

Although the past three decades have brought a new level of awareness about the wide range 
of roles possible for each gender, strong beliefs about differences still remain.  
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Personality Traits Regarded as Stereotypically Masculine and Feminine (Berk, 2000) 
 

Masculine Traits Feminine Traits 

Active Considerate 

Aggressive Devotes self to others 

Ambitious Emotional 

Competitive Gentle 

Dominant Home oriented 

Feels superior Kind 

Independent Likes children 

Self confident Passive 

Parents  

Infancy and early childhood  
A child's earliest exposure to what it means to be male or female comes from parents. Children 
internalise their parent's messages regarding gender at an early age, with awareness of adult 

sex role differences being found in two year old children (Witt, 1997).  

Parents treat sons and daughters differently. Before children can express 
their own preferences, parents begin to create different environments for 
boys and girls. Bedrooms are decorated with different colours and themes 
and infants are dressed in gender-specific colours - pink for girls and blue 

for boys.  

Parents encourage their sons and daughters to participate in sex-typed activities. Girls are 
encouraged to play with dolls and tea-sets and boys are encouraged to play with cars and 
footballs (Berk, 2000).  
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Early in development, parents provide experiences that encourage assertiveness, exploration 
and emotional control in boys. In contrast they promote imitation, dependency and emotional 
sensitivity in girls (Berk, 2000).  

Middle Childhood  

During middle childhood, issues of achievement become more important to parents as 
children's skills expand. Observations of mothers and fathers interacting with their school-age 
children reveal that they demand greater independence from boys and more often help their 
daughters than their sons.  

Parents also hold gender-differentiated expectations for children's competencies in school 
subjects. Parents rate daughters as more competent in English than 
sons but sons as more competent in maths and sports. These beliefs 
are stronger than the actual skill differences among children.  

Parents also allow greater freedom to boys than girls, allowing boys to 
roam further away from home than girls.  

Boys are more likely to have maintenance chores around the house such as painting and 
mowing the lawn, while girls are more likely to participate in domestic chores such as cooking 
and cleaning. This assignment of household tasks by gender leads children to define certain 
types of work as being male or female (Witt, 1997).  

Mothers Versus Fathers  
In most aspects of differential treatment of boys and girls, fathers discriminate the most. Fathers 
engage in more physically stimulating play with their sons than with daughters, whereas 
mothers tend to play in a quieter way with both sexes. In childhood, fathers more than mothers 
encourage "gender-appropriate" behaviour and they place more pressure to achieve on sons 
(Berk, 2000).  

Parents seem committed to ensuring the gender typing of children of their own sex. Mothers 
are more likely to go on shopping trips and bake biscuits with their daughters and fathers are 
more likely to play cricket or go fishing with their sons (Berk, 2000).  

 

 



81 
 

Non-Stereotypical Parents  
There are costs involved in maintaining gender role stereotypes. These costs 
include limiting opportunities for both sexes, ignoring talent and 
perpetuating unfairness in society. When children are exposed to non-
stereotyped models, for example, mothers who are employed or fathers who 
do the ironing and cooking, they are less traditional in their beliefs and 
behaviours. These children have been found to have higher self-esteem, higher levels of 
identity achievement and more flexibility in dating and relationships (Berk, 2000 and Witt, 
1997).  

Girls with career-oriented mothers more often engage in typically masculine activities, have 
higher educational aspirations and hold non-traditional vocational goals (Berk, 2000).  

 Siblings  

Growing up with siblings of the same or opposite sex also affects gender typing. Sibling effects 
are complex because their impact depends on birth order and family size.  

In an observation study of the play behaviours of 4 to 9 year olds, the activities of same sex 
siblings were highly "gender appropriate." However, among mixed-sex siblings, choices of play 
were determined by the sex of the older child. This effect was so strong that boys with older 
sisters played "house" and "dolls" as much as pairs of sisters did. In contrast, boys with older 
brothers never engaged in these "feminine" activities (Berk, 2000).  

Other research contradicts these findings. For example, when 9-year-olds were videotaped 
playing with toys in a laboratory, preference for "other gender" toys was more common with 
children who had siblings of the same sex as themselves. And individuals with same-sex 
siblings seem to be less stereotyped in their interests and personality characteristics than those 
from mixed-sex families.  

In all-girl and all-boy families, children are more likely to be assigned "cross-gender" chores 
because no "gender-appropriate" child is available to do the job. 

“I have not lived as a woman. I have lived as a man. I've just done what I damn well wanted 
to, and I've made enough money to support myself, and ain't afraid of being alone.”  

― Katharine Hepburn 
 

Gender Development 

http://www.goodreads.com/author/show/84099.Katharine_Hepburn
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Gender refers to an individual's anatomical sex, or sexual assignment, and the cultural and 
social aspects of being male or female. An individual's personal sense of maleness or femaleness 
is his or her gender identity. Outward expression of gender identity, according to cultural and 
social expectations, is a gender role. Either gender may live out a gender role (a man or a 
woman, for instance, can be a homemaker) but not a sex role, which is anatomically limited to 
one gender (only a woman can gestate and give birth).  

Gender Identity 

Gender identity appears to form very early in life and is most likely irreversible by age 4. 
Although the exact cause of gender identity remains unknown, biological, psychological, and 
social variables clearly influence the process. Genetics, prenatal and postnatal hormones, 
differences in the brain and the reproductive organs, and socialization all interact to mold a 
toddler's gender identity. The differences brought about by physiological processes ultimately 
interact with social-learning influences to establish clear gender identity. 

Psychological and Social Influences on Gender Identity 

Gender identity is ultimately derived from chromosomal makeup and physical appearance, but 
this derivation of gender identity does not mean that psychosocial influences are missing. 
Gender socialization, or the process whereby a child learns the norms and roles that society has 
created for his or her gender, plays a significant role in the establishment of her or his sense of 
femaleness or maleness. If a child learns she is a female and is raised as a female, the child 
believes she is a female; if a child is told he is a male and is raised as a male, the child believes 
he is male.  

Beginning at birth, most parents treat their children according to the appearance of their 
genitals. Parents even handle their baby girls less aggressively than their baby boys. Children 
quickly develop a clear understanding that they are either female or male, as well as a strong 
desire to adopt gender-appropriate mannerisms and behaviours. This understanding normally 
occurs within 2 years of age, according to many authorities. In short, biology sets the stage, but 
children's interactions with social environments actually determine the nature of gender 
identity. 

 

Gender Roles  

Gender roles are both cultural and personal. These roles determine how males and females 
think, speak, dress, and interact within the context of society. Learning plays a role in this 
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process of shaping gender roles. These gender schemas are deeply embedded cognitive 
frameworks regarding what defines masculine and feminine. While various socializing 
agents—educators, peers, movies, television, music, books, and religion—teach and reinforce 
gender roles throughout a child's life span, parents probably exert the greatest influence, 
especially when their children are very young.  

Develop mentalists indicate that adults perceive and treat female and male infants differently. 
Parents probably do this in response to having been recipients of gender expectations as young 
children themselves. Traditionally, fathers teach boys how to fix and build things; mothers 
teach girls how to cook, sew, and keep house. Children then receive parental approval when 
they conform to gender expectations and adopt culturally accepted and conventional roles. All 
of these lessons are reinforced by additional socializing agents, such as the media. In other 
words, learning gender roles always occurs within a social context, with the values of the 
parents and society being passed along to the children of successive generations. 

Many parents give little thought to how they distribute chores among themselves and their 
children. From the moment a couple finds out they are expecting a boy they buy blue and get 
ready for cars and action figures. If they are having a girl they buy pink, lace, flowers and of 
course princess. Few parents realize how all of these types of things begin to gender their 
children from day one. 

Are all gender roles bad? 

No. Not all gender roles are bad. In fact, some of our gender roles have been determined not 
only through our culture and background but our biology as well. There are numerous studies 
out there that suggest, for example, that women have an entirely different bonding process 
with a newborn than men. In fact, when a child first holds her newborn she experiences a 
surge of hormones and neurotransmitter activity that the father does not. Where gender roles 
start to become harmful to your children is when they negatively affect your child's 
relationship pattern development. 

 

How your children learn to interact with the opposite sex will remain relatively stable 
throughout their life. Not only are you determining how they build and maintain friendships 
now, you are determining how they will build relationships in the future, how they will 
interact in a marriage, and even, how they will pick the individual they marry. After all, any 
individual they marry has to fit into their gender role stereotype. If for example, if the man in 
your household models to his children that women are to cook all meals, and prepare all 

http://voices.yahoo.com/topic/32985/gender_roles.html
http://voices.yahoo.com/theme/1394/relationships.html
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snacks; the male and female children have just learned a valuable lesson, i.e. the male children 
have learned that they do not belong in the kitchen and that it is a woman's responsibility to 
make sure they eat, while the female children have just learned that they are to cook for men. 
Subconsciously the children have just been taught that women are somehow worth less than 
men, and therefore are required to prepare food for their men, much as a servant would have 
done in the feudal system days. 

Day to day interactions and modelling are often more subtle than the example given above. For 
example, who gets their dinner served first at the table, or who gets spanked harder (often male 
children). While those are physical examples of gender learning there are by far more elusive 
gender learning experiences in your home. Ask yourself these questions: How does my spouse 
talk to me? Is it with respect? Honesty? Integrity? Gentleness? Patience? What tone does my 
spouse use? How am I recognized for my actions: both good and bad? Your answers to these 
questions can paint a very good picture of how your child is interacting in opposite sex 
friendships and relationships. I have heard so many parents mention how disappointed they 
are with the type of friends that their children have, or boyfriends. Always remember, if you 
allow you husband to model to your children a blatant disrespect for you, your children will 
subconsciously adapt this as a normal pattern of behaviour (even if verbally they say they know 
it is wrong). Or, if your wife is always putting you down in front of your children, you are lazy, 
why can’t you get a better job etc. you children will also take this in. For children in homes 
with domestic abuse, drugs, alcohol, or psychological abuse, or child abuse, their parents have 
set the stage for the pattern of behaviour to continue. The children know that what is going on 
isn't right but they have no other examples to base their relationships on. For children in these 
homes, when they get temporary relief in the form of living arrangement changes, i.e. foster 
care, living with grandparents, these provide good learning environments for the children; 
unfortunately however, in most instances the behaviour patterns modelled by the parents are 
more durable and lasting and are a better predictor of how the child will interact in the future. 

 

Modelling is the process by which we provide our children with real life examples of 
how our world works. We model gender roles, relationships, proper communication, emotional 
knowledge, control and so much more. Children look to you as their model and form lifelong 
patterns based on what you may think of as insignificant interactions. This isn't to say that if 
you aren't the perfect parents or the perfect spouse your children will grow up to form 
dysfunctional friendships and a broken marriage. Children are amazing processing machines; 
they are capable of taking a lifetime full of experiences and condensing them into one general 
idea or principle. In other words, if you and your spouse model a proper interaction and 
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communication pattern 90% of the time your children will process those interactions and 
adapt them rather than those they were exposed to significantly less. 

 

Many parents shun away from ideas like these, or discount them as psychology 
nonsense. My belief is that parents who dismiss the importance of gender roles, and other 
important issues, do so as a way to protect themselves, and defend their being good parents. 
This is mostly due to the fact that it is a huge responsibility, and a scary one at that. We have all 
heard the analogy that children are like sponges, when they are born they are like dry sponges 
waiting for someone to pour the knowledge of the world into them. My advice for parents is to 
simply, do the best that you can. Model the best behaviors that you know, if you feel you are 
struggling in a certain area in your life - get help (counseling, support groups, forums, books). I 
encourage every parent out there to remember that nobody is asking you to be the perfect 
parent, all of our kids are less than perfect, and lastly, never forget the complicated 
combination that nature and nurture play in the development of our children. Some children 
ARE inherently easier than others, some children have a biological propensity to try their 
parents. Take responsibility for how the gender roles in your home effect your children. 
Acknowledge that gender roles are present, assess which roles are going to be problematic for 
your children and which are harmless. Work on increase your self awareness, then work on 
increasing your awareness of the gender roles in your marriage. Children are more aware then 
we give them credit for, you may be racing through life half blind but your children are 
watching with their eyes and minds wide open. 

 

How Children Learn About Gender Roles 

How Education and Experience Can Affect Attitude to Gender 

Children learn through example and through what they observe; they will therefore learn their 
gender roles and behaviour through the books that they read as well as through watching their 
parents and other adults of the same sex. This research looks at how stories children read can 
affect their attitude to gender.  

Child Development and Gender Roles 

http://voices.yahoo.com/topic/32985/gender_roles.html
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At a young age, children are still learning about male and female characteristics and the books 
they read will have an influence on this part of their learning. Helen Bee in The Developing 
Child suggests three stages of Gender identity: 

 Gender identity 1- 3 years (ability to correctly label the self and others as male or 
female.  

 Gender stability: 3-4 years (Awareness that gender stays the same throughout life i.e. 
when you grow up you will be a mummy or daddy.  

 Gender constancy: 5-6 years (Awareness that gender stays constant even when sex role 
behaviours and expectations are violated (e.g. man wearing a dress)  

Gender roles are learned in society through experience, through interaction with others and 
through what children observe and read. 

Gender and the Developing Child 

Gender refers to the behaviour attached to the different sexes and the quality of care children 
receive in early education settings depend on a number of factors including "equal 
opportunities." Pamela Minet in Child Care and Development suggests 

"Boys should not be expected to behave in different ways from girls and both sexes should be 
given the same opportunities to play with the full range of toys and to take part in all types of 
activities." 

 

 

How Parents Influence Gender Identity 

Parents and teachers play a role in helping a child learn about gender through toy selection 
(toys based on gender), play(parents, especially fathers often engage in more "gender 
appropriate play"), chores (gender discrimination can often be seen in chores i.e. girls might do 
more household chores than boys) and through the work they're set at school. 

The affect Gender Discrimination Might Have on the Developing Child 

A child's attitude to gender will affect his/her attitude when they are older. The wrong 
impression might limit boys from being nurses, child care workers or cooks and stop girls from 
becoming air-line pilots or brick layers. Ultimately this means they may not achieve their full 
potential. 
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This type of discrimination can also have a big affect on children and their families. They may 
choose not to play with certain toys or will be discouraged from learning certain life skills 
because it is not considered to be appropriate for their gender. For instance boys may not 
choose to sew or knit, a girl might be told she can't join a football team. 

Being discriminated against could damage the child's self-confidence. They might grow up 
with an "inferior" view of themselves and may refuse to try new activities because it is not 
expected of their gender. In turn this could damage their social relationships in the future. 

Within the family setting, boys might not expect to help with housework, doing dishes or the 
cleaning up if they are encouraged to think this is not appropriate for their gender. 

 

The Role Parents and Careers Play in Teaching Children about Gender 

Because children learn through example and through mimicking same-gender adults, parents 
therefore have a big role to play in teaching children about gender. 

The Sex Discrimination Act of 1974 protects people from sex discrimination when applying for 
jobs, in education, when renting a home and in how they are treated at work. 

 

Because society now seems to accept that girls can also share the traditional male 
active/assertive/dominant roles and boys can also share the traditional female 
caring/cooking/sensitive roles, early education should contain a balance of traditional and non 
traditional roles for both boys and girls. 
 

National Association for Gifted Children 
 

As parents, we have a significant role in nurturing our children’s interests, values and, 
ultimately, career decisions. Often, we unintentionally introduce gender stereotypes (beliefs 
about acceptable roles for boys or girls) through our interactions with our children or 
introduce gender stereotype thinking into the home. As parents of a little girl and a grown 
woman, we are aware of the dangers of gender stereotyping. We have always been conscious of 
finding ways to instill values of gender equality and androgyny, behavior that is neither 
masculine nor feminine. For example, when Kathy realized she was defaulting to the male 
pronoun, she began trying to insert the female pronoun or both pronouns into her speech. Her 

http://voices.yahoo.com/theme/1394/relationships.html
http://www.education.com/partner/articles/nagc/
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daughter has become so attuned to gender-neutral language, that, when discussing the activity 
of an insect, she’ll proclaim that “he or she is crawling up the wall.” 

However, despite efforts by us (including our husbands) to model androgyny in our 
behaviors at home, our daughters still managed to absorb societal beliefs of what is for “girls” 
and what is for “boys.” For example, when Kathy asked her daughter what she wanted to be as 
a grown-up, she said she wanted to be a nurse. When asked why, she said “because I’m a girl.” 
What a logical conclusion – every time she has gone to the doctor, her nurse has been female. 
And virtually every doctor has been male. You can bet that the very next thing Kathy did was 
search for a female doctor and a male nurse! We began to wonder why these beliefs continue 
to be so pervasive and what effects they were having on Kathy’s daughter, Carolyn’s daughter, 
other girls, and young women as they form their career goals. And, more importantly, what can 
we do to counter these effects? 

 

 

Parents’ Beliefs and Behaviours 

Because the family unit is the starting point, and possibly the most significant place for 
our children to begin developing gender stereotypes and how they relate to career goals, 
parents have a powerful role in our children’s career development through the opportunities 
we provide, the nature of our family relationships, and our behaviours and beliefs. Indeed, 
parents and children tend to have very similar career goals and values. When we have strong 
bonds with our children, we easily transmit our values, beliefs, and interests to them, and this 
can contribute to our children’s career choices and success. As parents who support and advise 
our children’s career development, we pave the way for our children to feel free to pursue 
non-traditional careers, such as engineering or computer science for girls, and music or 
elementary school teaching for boys –or not! 

Although both mothers and fathers have an impact on children’s career development, 
mothers may be more influential than fathers, teachers, and even peers. Children who identify 
strongly with their mothers tend to put more value on school, have a higher self-concept, and 
have higher educational expectations. High school juniors report that they talk more to their 
mothers than anyone else about their career plans and the training and education needed for a 
career. Fathers, second only to mothers, also have an important role in teens’ career planning. It 
is clear that, as parents, we have a profound impact on our children’s career development. For 
example, parents who value education tend to have children with professional career goals, 
and parents who value athletics tend to have children with athletic career goals. 
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Our values also influence the particular interests, developed competencies, and self-
concepts our children cultivate, and these characteristics are important indicators of career 
choice. For example, if we show that we place a high value on science ability, then our children 
are likely to be interested in science, feel confident in their science abilities, and take advanced 
courses in that subject. Attaching value to an area of study and holding high expectations for 
performance in that domain is likely to influence a child also to place high value on that 
performance domain and strive to feel competent at it. Competence in an area leads to a 
tendency to see the possibility for related careers. 

 

We also affect our children’s career choices by passing along gender stereotypes. The ways in 
which such stereotypes are relayed to children can be subtle but consistent, sending a clear 
message about the academic domains at which boys and girls are supposed to excel. Parents 
tend to help their children with school assignments in gender-stereotypic ways; for example, 
Dad may help with math homework and Mom with language arts homework. In addition, 
parents tend to identify their child’s giftedness in gender-stereotypic ways (again, boys are 
good at math and science, and girls are good at language arts). Indeed, parents’ beliefs about 
their children’s abilities in areas like math, English, and sports are more influenced by their 
children’s gender than actual ability. 

Ultimately, our beliefs affect our behaviors, which in turn influence children’s development of 
self-concept, interests, and career goals. Our beliefs affect the way we explain our children’s 
successes, how we react emotionally to our children’s achievements, the value we place on our 
children’s accomplishments in certain activities (such as sports, math, or dance), and the 
activities, toys, and experiences we choose for our children. 

A Study at the University of Virginia 

These understandings led a group of us at the University of Virginia to investigate the effects of 
parents’ beliefs about their children’s abilities on the way gifted students viewed themselves in 
the areas of math, science, humanities (for example, visual art, foreign language, writing, and 
philosophy), and social sciences. 

About 500 5th to 11th grade students and their parents responded to questions about their 
beliefs of the students’ academic abilities. We found that parents’ beliefs were very much 
related to their children’s beliefs about their abilities, particularly for math. We also found that 
both parents and their children viewed the students’ abilities along gender-stereotypic lines. 
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Specifically, we found that parents viewed their sons as more capable in math and science, and 
their daughters as more capable in the humanities. Considering the apparent influence that 
parents and children have on each other’s perceptions of students’ abilities, we expected that 
children would view themselves in a similar pattern. Instead we found that boys and girls had 
equally high perceptions of their abilities in all academic areas except for humanities, where 
girls had more positive perceptions of their abilities than did boys. 

 

 

What we can learn from this study is that, fortunately, our children are less stereotypic 
than their parents are when it comes to gender and academic ability. Even though the math 
and science fields are still dominated by men, the future looks bright because our daughters 
feel equal to their male classmates in math and science. However, our sons continue to lack 
confidence in their abilities within the humanities. In addition, the results from this study 
suggest that parents are still viewing their boys as better in math and science, and their girls as 
better in humanities, and may be steering their children toward careers according to these 
gender stereotypes. As a society, we have worked very hard to encourage girls to believe that 
they may achieve in traditionally male domains, but it appears that we may have left the boys 
to languish in the belief that they are inferior in the language arts and that drama, poetry, 
dance, music, and philosophy are female domains. 

Suggestions for Parents 

As parents, it is important to remember that the ideals of gender equality apply to both 
genders. Research shows that children who have androgynous views of careers are more likely 
to select careers that fit their likes and dislikes, rather than stereotypes of what is appropriate 
for men and women. As parents who want happy children who will one day become 
successful, satisfied adults, we should remind our children that they can be whoever they want 
to be. We should seek out examples of people who defy gender stereotypes. Take your children 
to a female doctor with a male nurse. Introduce your children to a female architect or engineer. 
Take your children to a ballet with male and female performers. Read books with your children 
about female mechanics, male violinists, and female philosophers. 

We should remember that we have a critical role in the development of our children’s 
self-concepts, interests, and career goals. As such, it is important that we cultivate open lines of 
communication with our children. Just as we talk with our children about staying away from 
drugs and taking responsibility for our actions, we should also talk to them about careers and 
the world of work. Discuss your career with your children and around your children. This 
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helps children, from a very young age, understand that employment makes up a major portion 
of adult life and, ideally, employment should be enjoyable and fulfilling. 

 

 

 Introduce your children to people in a variety of careers, and encourage them to think 
about how their educational choices (such as advanced math or honors-level English) may 
influence their career choices. For example, courses in advanced math will prepare your 
student for an array for career options, such as engineering or computer science, that may not 
seem possible without such experiences. Similarly, more rigorous English courses help students 
build confidence with written communication, a skill that is critical in almost any occupational 
field. When your child shows a passion for something, such as public speaking, take a moment 
to discuss careers in which public speaking is an important skill. Most importantly, consider 
your own behavior and beliefs, and be alert to opportunities to change them. These simple steps 
can encourage your child to keep doors open for many possibilities in life, unfettered by gender 
stereotypes. 

Identity & Gender Development 

I. Self Development: Definitions 

Recall that we come into the world not realizing that we are separate from it. We cry 
reflexively due to hunger and then are fed. We have no awareness of how the hunger drive 
was reduced. So from these early hours and days we start the process of self understanding. 

What is self-understanding?  

Self-Understanding – is the individual’s cognitive representation of the self; the substance and 
content of different self conceptions. It is a lifelong process in which some are more engaged 
and active and others are less engaged and passive. 

Self Recognition – ability to recognize one’s own image; assessed in infants via a mirror self-
recognition task (MSR). 

To illustrate, in one study, Amsterdam (1972) instructed mothers to surreptitiously apply rouge 
to their infants' noses and then turned their infants to face a mirror. Mark-directed behavior 
(locating the rouge on one's nose using the mirror image) appeared to emerge around 24 
months, arguably reflecting the development of an objective sense of self (Lewis & Brooks-
Gunn, 1979). 
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Self-Concept – the content of the self; the known part of the self; the knowledge of who we are; 
me; develops; research suggests that human infants develop self concept by age two. It becomes 
more differentiated and complex with age. 

 8 year old – I am a boy; I have brown hair, I have green eyes; I have a really tall 
daddy 

 12th grader – I am a human being; I am a moody person, often indecisive; I am 
curious and ambitious; I am an American and a loner. 

 

How are these two perceptions of self different? 

Self-awareness – the act of thinking about ourselves; this ability develops over time; allowing 
us to consolidate the self concept. 

A. Dimensions of the Self 

 With age self-understanding becomes increasingly differentiated – describe selves based on 
contextual or situational variations; more abstract and idealistic 

 Begin distinguishing between the different selves. 
 Appropriately, the self fluctuates across time and different situations.  
 One could also view the self-concept as a collection of numerous selves or self-perceptions. 

There are four major selves that each of us possess: 

1. Body-Image - how I perceive my body and feel about it. 
2. Real Self - the self that I see myself to be (self-image). 
3. Ideal Self - the self I'd like to be; possible self; ought self. 
4. Social Self - the ways I feel others see me. 

 

Note: a large discrepancy between the real and ideal selves is often a sign of maladjustment; 
depression. 
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 We use social comparison in evaluating the self; compare self to others; peers; late childhood 
onset. 

 In later adolescence, self-understanding becomes integrated – different parts and roles become 
pieced together more systematically.  

 

B. Self-Esteem & Self-Concept 

So how does this self development occur? Our self-concept is primarily mediated by one's level 
of self-esteem.  

How positive or negative each of these selves are, will greatly affect one's self-esteem. Self-
esteem - overall feeling of self-worth across situations, and specific self-concepts (e.g. 
academic, social, relationship, etc.). 

 

 

 

 

C. How to tell if one has high or low Self-Esteem: 
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High Low 

1. Express opinions readily. 1. Doesn’t express views even when asked. 

2. Listen to what others say. 2. Criticize what others say. 

3. Initiate friendliness. 3. Avoid initiating personal contacts. 

4. Cooperate well with others. 4. Monitor others in groups. 

5. Accept compliments graciously. 5. Reject / qualify compliments. 

 

D. Improving Self-Esteem 

Because our SE originates when we are very young and is highly associated with our 
attachment to our parents, self-esteem is hard to change.  

Many schools have started self-enhancement programs (praise). More effective results will 
occur if the individual: 

 Performs competently in area that is important to him or her. 
 Experiences social acceptance and support from significant others. 
 Learns to actively cope with rather than avoid problems. 

 

II. Identity Development 

The ideas of self and identity are closely related but are different constructs. The identity 
provides a sense of coherence and continuity, that is while we may play different roles 
at times, we are indeed the same person. Thus we are more than just the sum of our 
social roles. Gaining identity today is much harder than previously due to the major 
changes in society, laws and traditional ideas.  

 

A. Erik Erikson’s Theory of Psychosocial Development 

Explains how variations in identity status occur throughout development: 

Recall the basic aspects of his eight stages: 
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1. If basic needs are met, infant develops sense of trust. 
2. If toddler acquires age-appropriate independence, will develop sense of autonomy. 
3. If child learns to initiate tasks will develop sense of initiative. 
4. If child feels competent about his behavior, he will develop sense of competence. 
5. If adolescent engages in self-exploration and role testing easily, she will develop sense 

of identity. 
6. If young adult seeks to form close relationships & friendships easily, he will develop 

sense of intimacy. 
7. If adult strives to make contributions to her world, she will develop a sense of 

generativity. 
8. If aged adult can reflect on life and have feeling of accomplishment and satisfaction, he 

will develop a sense of integrity. 

 

B. The Adolescent Identity Crisis  

Identity Formation is a life-long task. Adolescents are experiencing lots of changes and thus 
frustration can set in when trying to resolve the issue of roles and acquiring different selves. 
Some frustration is normal and referred to as an identity crisis. Crisis comes from Greek word, 
Creses, meaning “turning point.” It is a transition. 

Erikson thought the identity was discovered through an active process of trial and error, which 
created lots of anxiety. Some people never resolve their adolescent identity crisis. 

C. Identity Consolidation 

Identity Consolidation is how one organizes and solidifies his or her identity. Throughout 
development, this consolidation process is different at different stages. 

 

1. Early Adolescence - Puberty to mid teens; period of de-structuring. 
2. Middle Adolescence - Mid to late teens; period of restructuring. 
3. Late Adolescence - Late teens to early 20s; period of consolidation and testing of initial 

identities. 

III. Theories of Identity & Self Concept 



96 
 

There is a fourfold concept model that describes how individuals progress in their identity 
consolidation along a continuum from identity diffusion to identity achievement. This model is 
called the Four Statuses of Identity by Marcia (1991): 

The four statuses are a combination of our level of: 

1. Crisis – period of identity development when individual is choosing among meaningful 
alternatives; exploration 

2. Commitment – part of identity development when individual shows personal 
investment in what they are doing 

 
 

A. The Four Statuses of Identity: 

1. Identity Achievement - both exploration and commitment to personal involvement and 
decision making; have chosen a career goal and stick to their values; are flexible and can 
change life goals based on their experiences; can appraise parents realistically, accepting some 
things and rejecting others. They choose friends and partners who help them become less 
dependent on parents 

 

.  

2. Identity Moratorium – exploration is present but commitment to personal involvement and 
decision making is not; a delayed exploration of identity; few firm commitments to career; high 
levels of anxiety; less certain of values than achievers; may experience rebellion or be critical of 
establishment; have guilt about disappointing parents.  

3. Identity Foreclosure - exploration is absent yet commitment to p.i. and d.m. is present; have 
avoided most exploration of any kind; due to premature choices endorsed by parents; on 
surface appear as achievers, but inside, highly anxious, depressed or defeated; avoid 
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experimentation and conflict; just believe whatever parents said; have big respect for authority 
and often pick partners & friends on whom they can also be dependent like parents.  

4. Identity Confusion - (diffusion) both exploration and commitment to p.i & d.m. are absent; 
have all together avoided the identity crisis; also exhibit high levels of anxiety; rigid / 
stereotypical behavior; they put off making life choices; lose selves in an endless absorption 
social life sex, and drugs; loners & drifters; from one job to the next; usually end up 
hospitalized or in therapy. 

Note: Because all persons experience some degree of confusion in their identity crisis, everyone 
will experience moments of bewilderment and self-doubt. This is OK. It is normal as long as it's 
temporary or short-lived. 

IV. Gender Development 

Our biological sex is not synonymous with our gender. What Influences Gender? 
 Gender - socio-cultural concept of being female or male; not our biology (sex).  
 Gender Identity - our sense of being female or male that we acquire (learn) by 

approximately age three.  
 Gender role - a set of expectations that prescribes how females and males should think, 

act, and feel; also learned.  
 

A. Biological Influences 
 

Our biological sex is the first facilitator of our gender. In 1st weeks of gestation, female and 
male embryos look alike. Male sex organs began to differ when the XY gene combination 
triggers the secretion of androgen - the main class of male hormones; testosterone is an 
androgen. 

 
 
B. True Gender Differences 

1. Physical:   

 Females are more likely to develop mental disorders.  
 Females are more resistant to infection; estrogen strengthens immune system.  
 Females hormones also produce more good cholesterol; more elastic vessels.  
 Males have twice the risk of coronary disease; testosterone produces lipoprotein, which 

clogs vessels.  
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 Females have twice the body fat; usually around hips and breasts; males gain weight 
around abdomen. 

 Males are 10% taller; again due to hormones.  

2. Cognitive: 
 
 Historically, males outperform females in math and visuo-spatial skills; while females 

exceed verbally. 
 Recently (1995) researchers have found that the verbal difference has disappeared, but 

math and visuo-spatial differences still favor males.  
 

3. Socio-emotional: 

 Males are more active and aggressive; appears as early as 2 years; Ex. Study at A&M and 
Kindercare.  

 That "females are emotional and males are NOT" is a very strong stereotype in our 
culture.  

 So, emotional experience and expression are the same, no gender differences in 
achievement; but still don't know why men/women excel at different tasks (chosen).  
 
 
 
 
 

C. Social Influences 

 Our social environments affect the development of our genders; the environment is a 
life-long facilitator. 

 The second our sex is known, others start treating us differently (males and females). 

 
1. Parental Influence 

 Fathers are more likely to engage in gender-role specific behaviors; thus they have 
more influence on gender-role development.  

 Girls are encouraged toward cooperative social play and boys are encouraged toward 
"rough-and-tumble" and large group activities. 

 These parenting behaviors may be learned or simply responses to our biology (sex).  
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2. Peers and School 

 Peers reward individuals who choose same-sex friends and reject individuals who try to 
play with opposite-sex peers (early-mid-late childhood).  

 The exception is for girls who are "tomboys." They are permitted to play with boys, but 
boys are strictly discouraged from playing with girls.  

 
What Gender Roles are we Reinforcing in the Classroom? 

 Girls out-score boys in all academic areas throughout all grades, yet boys test better on 
the SAT. 

 Boys experience more pressure to achieve. 
 Boys get more attention in the classroom.  

 
 
 
 
 
 

3. Media  

 Women still today are portrayed as less competent than males; they work in more 
stereotypical occupations than in reality.  

 Media sets standards of what watchers should prioritize; girls learn that shopping, 
dating, and their appearance are most important in life.  

 Even in music videos, women are dressed more provocatively than any where in real 
life; CMT & MTV & VH1.  

V. Review Tenets of Development 

What aspects of identity development and gender can we contribute to: 

 Continuity versus discontinuity. 
 Nature versus nurture. 
 Active versus passive participation. 
 Age-specific or Lifespan. 
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Development of Gender Roles in Children 

In a society filled with gender stereotypes and biases, children often adopt gender roles which 
are not always equal to both males and females. As children move on through childhood and 
later into adolescence many factors influence their views and behaviors towards gender roles.  

These attitudes and behaviors are learned initially in the home, and later reinforced by many 
other outside influences such as their school experiences, friends, teachers, and television. 
Children turn out to internalize many of the gender stereotypes and behaviors of the past.  

Where are these stereotypes coming from? The strongest influence on gender development 
occurs in the home, with parents passing on many of the beliefs they have about gender roles. 

Children learn at a young age what it means to be a boy or a girl in our society. Through 
opportunities, encouragement and discouragement, obvious behaviors, covert suggestions, and 
various types of guidance, children experience the formation of their gender role socialization. 
It is hard for children to grow into adults without experiencing some form of gender bias or 
gender stereotyping, whether it be that boys are supposed to be tough or better at math, or that 
females can only play with dolls. Sex Roles: A Journal of Research states, "parents, especially 
fathers, tend to reward boys more than girls for displaying gender-congruent forms of play. 
They also tend to punish boys more harshly than girls for deviations from prescribed gender 
role norms" (McCreary 519). Often times this punishment is mental, with boys being teased by 
their fathers for acting like a "sissy," or not being "tough." 

A child's earliest exposure to what it means to be male or female comes from parents. From the 
time they are babies, parents treat sons and daughters differently, dressing infants in gender 
specific colors and clothing, and giving toys based on gender. One study indicated that parents 
have different expectations of sons and daughters as early as 24 hours after they are 
born(Thorne 1993). Children internalize parental messages at a young age. Sex role differences 
have been found in children as young as two years old. Developmental Psychology states, 
"children at two and a half years of age use gender stereotypes in negotiating their world and 
are likely to generalize gender stereotypes to a variety of activities, objects, and occupations" 
(Fagot 226).  

Children many times will even deny that something is reality when it does not fit into their 
gender expectations. For example, a young child might believe only a male could be a police 
officer or firefighter, even if their mother holds that position.  
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Children's toy preferences can be directly related to parental influence, with parents providing 
gender specific toys. Parents encourage participation in sex-typed activities, including doll 
playing and housekeeping for girls, and playing with action figures and cars for boys. 
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GLOSSARY 

 

Gender: Gender is not inherently connected to one’s physical anatomy. Sex is the biological 
difference between men and women. The gender refers to culturally based expectations of the 
roles and behaviours of men and women.  
 
Gender Diversity: A term that recognizes that many peoples' preferences and self-expression 
fall outside commonly understood gender norms. 
 
Gender Expression: Refers to the ways in which people externally communicate their gender 
identity to others through behaviour, clothing, haircut, voice, and other forms of presentation.  
 
Gender Role: Our culture recognizes two basic gender roles: Masculine and feminine. The 
biological differences between men and women do not normally change; people are either 
male or female. However, the characteristics they are perceived to have, and the roles and 
responsibilities assigned to them, differ among societies, cultures, and historical 
periods. Gender roles are the activities ascribed to men and women on the basis of perceived 
differences.  
  
Transgender: Sometimes used as an umbrella to describe anyone whose identity or behaviour 
falls outside of stereotypical gender norms. More narrowly defined, it refers to an individual 
whose gender identity does not match their assigned birth gender. Being transgender does not 
imply any specific sexual orientation (attraction to people of a specific gender.) Therefore, 
transgender people may additionally identify as straight, gay, lesbian, or bisexual. 
 
Sexual Orientation: Term that refers to being romantically or sexually attracted to people of a 
specific gender. Our sexual orientation and our gender identity are separate, distinct parts of 
our overall identity.  
 
Gender Fluidity: Gender fluidity conveys a wider, more flexible range of gender expression, 
with interests and behaviours that may even change from day to day. Gender fluid children do 
not feel confined by restrictive boundaries of stereotypical expectations of girls or boys.  
 
 
Gender Equity: Gender Equity is the process of being fair to men and women. The concept 
recognizes that women and men have different needs and power and that these differences 
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should be identified and addressed in a manner that rectifies the imbalances between the sexes. 
Gender equity means fairness of treatment for women and men, according to their respective 
needs. This may include equal treatment or treatment that is different but which is considered 
equivalent in terms of rights, benefits, obligations and opportunities.  
 
Gender Mainstreaming: The process of ensuring that women and men have equal access to and 
control over resources, development benefits and decision-making, at all stages of development 
process, projects, programs or policy. 
 
Gender Awareness: An understanding that, there are socially determined differences between 
women and men based on learned behaviour, which affects access to and control resources. 
 
Gender Sensitivity:  Encompasses the ability to acknowledge and highlight existing gender 
differences, issues and inequalities and incorporate these into strategies and actions. 
 
Gender Analysis: The methodology for collecting and processing information about gender. 
Gender Analysis is the process of analyzing information in order to ensure development 
benefits and resources are effectively and equitably targeted to both women and men. 
 
Gender Planning: Gender Planning refers to the process of planning policy, programmes, 
projects and evaluation that are gender sensitive and which take into account the impact of 
differing gender roles and gender needs of women and men in the target community or sector. 
 
Gender Needs: Leading on from the fact that women and men have differing roles based on 
their gender, they will also have differing gender needs. These needs can be classified as either 
strategic or practical needs. 
 
Gender Identity: A person's sense of being male or female, resulting from a combination of 
genetic and environmental influences and a person's concept of being male and masculine or 
female and feminine, or ambivalent. 
 
 
Empowerment: Empowerment is sometimes described as being about the ability to make 
choices, but it must also involve being able to shape what choices are on offer. Empowerment 
corresponds to women challenging existing power structures, which subordinate women. As 
such, what is seen as empowering in one context may not be in another. 
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Feminism: Feminism is a movement aimed at critiquing and debunking patriarchal structures 
which promote male power and privilege. Its ideology is based on the principles of gender 
equality and social justice.  
 
Gender Budgets: A variety of processes and tools that attempt to assess the impact of 
government budgets, mainly at the national level, on different groups of men and women, 
through recognizing the ways in which gender relations underpin society and the economy.  
 
Gender Disaggregated Information: Information differentiated on the basis of what pertains to 
women and their roles, and to men and their roles.  
 
Gender Discrimination: Treating one person less favourably than another on the basis of that 
person’s gender. For example, paying a woman less money than a man for work of the same 
value is gender discrimination. 
 
Gender Gap: Gender gap is the observable (and often measurable) gap between women and 
men on some important socio-economic indicator (e.g. ownership of property, access to land, 
enrolment at school), which is seen to be unjust, and therefore presents the clear empirical 
evidence of the existence of a gender issue.  
 
Violence Against Women: This includes sexual harassment, sexual assault, rape, incest, 
pornography, feticide and women battering. Based on the idea that women are men’s property, 
it maintains the system of male domination through violence and fear of violence. 
 
Gender Impact Assessment: Examining policy proposals to see whether they will affect women 
and men differently, with a view to adapting these proposals to make sure that discriminatory 
effects are neutralised and that gender equality is promoted.  

http://www.awid.org/ywl/glossary/?term=gender

